THE EFFECTIVENESS OF GUIDED WRITING IN IMPROVING THE STUDENTS’ WRITING ABILITY OF THE EIGHTH GRADE STUDENTS AT SMP N 2 TEMON IN THE ACADEMIC YEAR OF 2012/2013 by Anggara, Yosep Dwi
i 
 
THE EFFECTIVENESS OF GUIDED WRITING  IN IMPROVING THE 
STUDENTS’ WRITING ABILITY OF THE EIGHTH GRADE STUDENTS 
AT SMP NEGERI 2 TEMON IN THE ACADEMIC YEAR OF 2012/2013 
 
Submitted as Partial Fulfillment of the Requirement for the Attainment of the 
Degree of a Sarjana Pendidikan in English Language Education 
 
A Thesis 
 
 
By: 
Yosep Dwi Anggara 
07202244056 
 
 
ENGLISH LANGUAGE EDUCATION DEPARTMENT 
FACULTY OF LANGUAGES AND ARTS 
STATE UNIVERSITY OF YOGYAKARTA 
2013 
 
 
ii 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
iii 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
iv 
 
PERNYATAAN 
 
Yang bertanda tangan di bawah ini, penulis : 
Nama   : Yosep Dwi Anggara 
NIM   : 07202244056 
Program Studi  : Pendidikan Bahasa Inggris 
Jenjang  : S1 
Fakultas  : Bahasa dan Seni 
Judul Skripsi             : THE EFFECTIVENESS OF GUIDED WRITING  IN   
IMPROVING THE STUDENTS’ WRITING 
ABILITY OF THE EIGHTH GRADE STUDENTS AT 
SMP N 2 TEMON IN THE ACADEMIC YEAR OF 
2012 / 2013 
Menyatakan bahwa karya ilmiah ini adalah hasil karya saya sendiri dan sepanjang 
pengetahuan saya tidak berisi materi yang dipublikasikan atau ditulis oleh orang 
lain atau telah digunakan sebagai persyaratan pada penyelesaian studi di 
perguruan tinggi lain kecuali pada bagian-bagian tertentu yang saya ambil sebagai 
acuan dengan mengikuti tatacara dan etika penulisan karya ilmiah yang lazim. 
 Apabila terbukti pernyataan saya tidak benar, hal ini akan menjadi 
tanggung jawab saya sepenuhnya. 
 
Yogyakarta, Oktober 2013 
 Peneliti, 
 
 
        Yosep Dwi Anggara 
 
v 
 
DEDICATION 
 
This thesis is dedicated with lots of gratitude, love and appreciation to: 
 
1. My Beloved Parents 
2. My Beloved Sister 
3. All My Friends 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
vi 
 
MOTTOS 
 
 
“IF YOU CANNOT EXPLAIN IT SIMPLY, YOU DO NOT 
UNDERSTAND IT WELL ENOUGH” 
“IMAGINATION IS MORE IMPORTANT THAN KNOWLEDGE” 
- Albert Einstein 
 
“WE MUST BECOME THE CHANGE WE WANT TO SEE” 
- Mahatma Gandhi 
 
“THE ONLY COMPETITION WORTHY OF A WISE MAN IS WITH 
HIMSELF” 
- George Washington 
 
 
 
 
 
 
vii 
 
ACKNOWLEDGEMENTS 
With endless gratitude and love, I would like to thank everyone who 
helped me complete this thesis. Firstly and most importantly, I would like to thank 
Almighty God for His never-ending love. I would like to thank Jesus Christ. His 
blessings gave me the inspiration and determination to remain focused and 
complete this study.  
None of this success would have happened without a lot of great people to 
whom my gratitude would belong to. Therefore, I would like to acknowledge my 
greatest gratitude to my first consultant, G. Suharto, M. Pd., for every single 
assistance, suggestions, guidance, encouragement, support, kindness, and patience 
during the process of accomplishing my thesis. My deepest gratitude also goes to 
my second consultant, Sudiyono, M. A. His attention, kindness, suggestions, 
criticisms, corrections, and encouragement during the process of writing this study 
were beneficial to me. 
Then, I would like to address my thankfulness to  my academic consultant, 
Sukarno, S.Pd. and all lecturers of English Language Education Department of 
State University of Yogyakarta who have given me invaluable knowledge.  
I also express my gratitude to the principal of SMP Negeri 2 Temon, Drs. 
Suko Mulyono, S.Pd., for being very cooperative in giving me the permission to 
conduct the research there and the English teacher of grade eight, Mr. Dwiyanto, 
S. Pd., for the time and for assisting me and giving me guidance. I would like to 
thank all students of grade eight at SMP Negeri 2 Temon, especially Class C and 
Class D for their help and kindness. 
My deepest thankfulness goes to my beloved parents, my father Kornelius 
Kamijo and my mother Sri Kuswati. My talkative sister Nana and my lovely 
girlfriend Yulia. I thank them for every single prayer, love, guidance, trust, 
patience, sacrifice, determination, and support they have given to me.  
Beautiful friendship will never die. I would like to express my grateful 
thanks to my best buddies ever: Damar Widiseta, Astra Ariya Widura, Hengki 
viii 
 
Kusuma Windarto, Rhaistam Lantha Oky Wibowo and Ogie Yudha Herlangga, 
for their supports, love, care, and being my spirit to finish my study.  
My appreciation also goes to all my classmates in class I 2007 and all my 
friends from English Education Study Program. I thank them for their sharing and 
ideas so that I can be here now.  
Finally, my deepest thanks go to all people that have helped me during 
writing this thesis. 
 
 
Yogyakarta,  October 2013 
 
 
                                                                                             Yosep Dwi Anggara 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
ix 
 
TABLE OF CONTENTS 
 
       Page 
TITLE ................................................................................................................    i 
APPROVAL SHEET ........................................................................................   ii 
RATIFICATION ...............................................................................................  iii 
PERNYATAAN ..................................................................................................  iv 
DEDICATIONS ................................................................................................   v 
MOTTOS ...........................................................................................................  vi 
ACKNOWLEDGEMENTS ..............................................................................   vii 
TABLE OF CONTENTS ..................................................................................  ix 
LIST OF TABLES ............................................................................................  xii 
LIST OF APPENDICES ..................................................................................  xiv 
ABSTRACT ……………………………………………………………… ...     xv 
CHAPTER  I:  INTRODUCTION ...............................................................   1 
A. Background of the Study....................................................     1 
B. Identification of the Problem .............................................     2 
C. Delimitation of the Problem ...............................................     4 
D. Formulation of the Problem ...............................................     5 
E. Objective of the Research  .................................................     5 
F. Significance of the Research  .............................................     6 
CHAPTER  II: LITERATURE REVIEW ......................................................     7 
A. Literature Review ...............................................................     7 
1. Writing  .......................................................................     7 
a. Definitions of Writing  .........................................     7 
b. The Process of Writing  .......................................     8 
c. Types of Writing Performance ............................   11 
d. Technique of Teaching Writing  ..........................   13 
e. Teaching Writing in Junior High School ………   17 
 
x 
 
2. Guided Writing Technique  ........................................   20 
a. Definition of Guided Writing ..............................   20 
b. Benefits of Guided Writing ..................................   22 
c. Stages of Guided Writing ....................................   24 
B. Conceptual Framework  ...................................................   30 
C. Hypothesis  ......................................................................   31 
 
CHAPTER III: RESEARCH METHOD  .......................................................   32 
A. Research Design ..............................................................   32 
B. Research Subject  .............................................................   34 
C. Research Instruments .......................................................   36 
D. Data Collection Technique………………………..……   37 
E. The Validity and the Reliability of the Instrument  .........   39 
1. The Validity of the Instrument  ................................   39 
a. Content Validity  ...............................................   40 
b. Construct Validity ……………………………   41 
2. Reliability of the Instrument  ....................................   43 
F. Data Analysis Technique .................................................   44 
1. Descriptive Analysis  ................................................   44 
a. Mean and Standard Deviation ...........................   45 
b. Categorization  ...................................................   46 
2. Inferential Analysis  ..................................................   47 
a. Pre-Analysis Testing .........................................   47 
1) Normality Test …………………………….  47 
2) Homogeneity Test ………………………..  47 
b. Hypothesis Testing ............................................   48 
 
CHAPTER  IV:  RESEARCH FINDINGS AND DISCUSSIONS  ..............   49 
A. Descriptive Analysis  .......................................................   49 
1. Experimental Class  ..................................................   50 
a. The Data of the Pre-test Scores of the  
xi 
 
Experimental Class  ...........................................   50 
b. The Data of the Post-test Scores of the  
Experimental Class  ...........................................   52 
c. The Comparison between the Pre-test Scores and 
the Post-test Scores of the Experimental class ..   53 
2. Control Class  ...........................................................   55 
a. The Data of the Pre-test Scores of the  
Control Class .....................................................   55 
b. The Data of the Post-test Scores of the  
Control Class .....................................................   56 
c. The Comparison between the Pre-test Scores  
and the Post-test Scores of the Control class .....   58 
B. Inferential Analysis ..........................................................   59 
1. Pre-Testing Analysis  ..................................................   59 
a.     Normality Test ....................................................   59 
b.     Homogeneity Test ...............................................   61 
2. Hypothesis Testing  .....................................................   62 
C.   Discussion ………………………………………………. 64 
 
CHAPTER V:  CONCLUSIONS, IMPLICATIONS, AND SUGGESTIONS  .   66 
A. Conclusion  ........................................................................   66 
B. Implications  .......................................................................   67 
C. Suggestions  .......................................................................   68 
REFERENCES  .................................................................................................   69 
APPENDICES  ..................................................................................................   71 
 
 
 
 
 
 
xii 
 
LIST OF TABLES 
 Page  
Table 1 : Harmer’s Writing Process...................................................... 11 
Table 2 : Standard of Competency and the Basic Competency based on 
School-Based curriculum of Junior High School in the Grade 
VIII of the second semester of the English Subject………….. 
 
 
19 
Table 3 : The Distribution of the Students……………………………...   36 
Table 4 :  The Schedule of the Research ……………………………….   38 
Table 5 : Standard of Competency and the Basic Competency based on 
the School-Based curriculum of Junior High School in the 
Grade VIII of the second semester of the English Subject…. 
 
 
30 
Table 6 : The Blueprint of the Writing Ability Test ………………….   41 
Table 7 : The Categories of Evaluating Writing……………………….. 42 
Table 8 : The Model Scoring of Composition…………………………. 43 
Table 9 : The Value of the Realibility Coefficient…………………….. 44 
Table 10 : The Categorization of Students’ Writing Ability Based on the 
Mean Ideal and Standard Deviation Ideal…………………… 46 
Table 11 : The Categorization Scale of Students’ Writing Test 
Score…………….........…………………………………….. 50 
Table 12 : Descriptive Analysis of the Pre-Test of the Experimental 
Class………………………………………………………… 
51 
Table 13 : The Score Categories of the Experimental Class in the Pre-
Test…………………………………………………………. 
 
51 
Table 14 : Descriptive Analysis of the Post-Test of the Experimental 
Class………………………………………………………….. 
 
52 
Table 15 : The Score Categories of the Experimental Class in the Post-
Test..…………………………………………………………. 
 
53 
Table 16 : The Comparison between the Pre-Test Scores and Post-Test 
of the Experimental Class…………………………………... 
 
54 
Table 17 : Descriptive Analysis of the Pre-Test of the Control Class…. 55 
 
xiii 
 
Table 18 : The Score Categories of the Control Class in the Pre-Test …. 56 
 
Table 19 : Descriptive Analysis of the Post-Test of the Control Class….. 57 
 
Table 20 : The Score Categories of the Control Class in the Post-Test…. 57 
Table 21 : The Comparison between the Pre-Test Scores and Post-Test 
of the Control Class ……...………………………………….. 
 
58 
Table 22 : The Result of the Normality test of Writing Ability………… 60 
Table 23 :  Homogeneity Test in Pre-test……………………………….. 61 
Table 24 : Homogeneity Test in Post-test………………………………. 62 
Table 25 : The result of ANCOVA on the Students’ Writing Skills 
taught by guided writing and those taught without using 
guided writing……………………………………………….. 63 
 
 
 
 
 
 
 
 
 
 
 
 
 
xiv 
 
LIST OF APPENDICES 
 Page  
Appendix 1 : Research Instruments ................................................................ 65 
Appendix 2 : Validity and Reliability of the Research Instruments .............. 78 
Appendix 3 : Lesson Plans and Learning Materials........................................ 87 
Appendix 4 : Statistical Analysis of the Data................................................ 133 
Appendix 5 : Students’ Score ........................................................................ 141 
Appendix 6 : Photographs .............................................................................. 150 
Appendix 7 : Research Permit ........................................................................ 153 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
xv 
 
THE EFFECTIVENESS OF GUIDED WRITING  IN IMPROVING THE 
STUDENTS’ WRITING ABILITY OF THE EIGHTH GRADE STUDENTS 
AT SMP N 2 TEMON IN THE ACADEMIC YEAR OF 2012/2013 
 
By: Yosep Dwi Anggara 
NIM 07202244056 
 
 
 
ABSTRACT 
 
This study is aimed at finding out whether there is a significant difference 
in the writing ability between grade eight students of SMP Negeri 2  Temon who 
are taught by using guided writing technique and those who are taught by using a 
conventional technique in the academic year of 2012/2013. 
This research was classified as a quasi-experimental study. It involved 61 
students from two groups, Class VIII C (30 students) as the control group and 
Class VIII D (31 students) as the experimental group. The experimental group was 
taught by using guided writing technique whereas the control group was taught by 
using a conventional technique. The data were obtained by using two writing 
tests: pre-test and post-test. The pre-test was given to both groups before the 
treatment and the post-test was given after the treatment. The data of the pre-test 
and post-test of both groups were analyzed by using descriptive and inferential 
statistics. After the data were tested and found to be homogeneous and normal, the 
hypothesis was tested using Ancova.  
 The result of the research shows that there is a significant difference in the 
writing ability between the students who are taught by using guided writing 
technique and those who are taught by using a conventional technique. It can be 
seen from the mean score in the post-test of the experimental class and the control 
class. The mean score of the experimental class is higher than that of the control 
class (15.38 > 11.36). Besides, it is proved by the result of the hypothesis testing 
through Ancova. The significance value of 0.002 is less than the significance level 
of 0.05 (0.002 < 0.05), which means that the result of this study are considered to 
have a significant difference. Therefore, the hypothesis of this study is accepted. It 
means that the use of guided writing technique significantly improves the 
students’ writing ability in the English teaching and learning process at SMP 
Negeri 2 Temon. 
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CHAPTER I 
  INTRODUCTION 
 
A. Background of the Study 
Written language is one of the language products and the means of 
communication. As a means of communication, it connects people to interact 
each other.  It is used to express ideas, thoughts, and feelings. Writing is also 
used to share and exchange information in written forms. It can be said that 
writing is important in the communication.  
In all educational levels (Elementary School, Junior High School, 
Senior High School, and university), writing skills still need greater attention 
in the teaching and learning process. Some current results of research show 
that the process of teaching writing in some schools does not give sufficient 
chances for the students to explore and develop their abilities. Many students, 
still, have not been able to create a good and meaningful writing. 
Consequently, the result of teaching writing at schools is not yet satisfactory. 
The students’ writing ability is still poor. 
This condition was also found at the students of SMP N 2 Temon in 
academic year 2012/2013. Based on the observation in the class, the 
researcher found that students’ writing skills in SMP Negeri 2 Temon are still 
low. They made many mistakes in writing, such as in spelling, using 
punctuation and arranging sentences.  
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There are some factors which makes students’ writing skills low. The 
basic factor is related to the students’ habit. In reality, the students only 
practice their writing in their school but do not practice it in their daily life. 
They are not accustomed to English words, so students lack vocabulary and 
make errors in grammar and spelling in their writing. This habit makes the 
students have a difficulty to express their ideas in the written form. Students 
should practice their writing regularly to make a good writing. This factor 
also affects the writing mastery and makes students’ writing ability low. 
Based on the problems in the teaching and learning above, the 
researcher plans to conduct a research study to improve students’ writing 
ability. In this research study, the researcher used guided writing to improve 
students’ writing skills. The researcher analyzed the difference of writing 
ability between students given guided writing treatment and students without 
guided writing treatment. 
 
B. Identification of the Problem 
Based on the researcher’s observation, there were some problems 
which happened in the writing teaching-learning process in SMP Negeri 2 
Temon related to the writing ability. These problems can be classified into 
four aspects: teacher, students, material, and process.  
The first problem that influenced students’ writing ability was from 
the teacher. The teaching and learning process of writing was dominated by 
the teacher. When teaching writing in the class, the teacher talked a lot during 
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the teaching and learning process. The teacher seldom asked the students to 
work in the group or pairs. Therefore, there was no writing activity in the 
teaching and learning process. 
The second problem that influenced students’ writing ability was from 
the students. They had less motivation in learning writing. It could be seen 
from the students’ participation in the teaching and learning process. Based 
on the observation in the class, it was found that most of the students were 
passive in the teaching and learning process. The students did not have 
willingness to write and to do the task. Moreover, they only spent their time 
with friends by playing and doing something unrelated to the English lesson. 
They were also reluctant to bring a dictionary or even find other learning 
resources to help them understand the lesson. 
The next problem that influenced students’ writing ability was from 
the material. In this case, the materials that were used by the teacher mostly 
taken from the course book in teaching the students. In the process of writing 
practice, the teachers still depend on task books (LKS). So that, the materials 
contained difficult and monotonous tasks. It does not facilitate the students to 
develop their practice in writing. It makes the limitation for students to 
develop and create their thoughts and opinion in the written form. As a result, 
the teaching and learning process were boring and burdensome for the 
students. To overcome this problem, the teacher should create good materials 
and writing tasks that facilitate the students to express their thought and 
opinion in the process of writing practice.  
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The teaching process was another problem that influenced students’ 
writing ability. First of all, there was less interaction in the class during the 
writing teaching-learning process. Based on the observation, the class was 
dominated by the teacher, while students did not have many opportunities to 
interact and share each other. Moreover, the classroom activities done by the 
teacher were not encouraging the students to learn and write more. This 
condition makes the teaching-learning process of writing was boring because 
there was not many variety of classroom activities the teacher provided. The 
good classroom activities should facilitate the students’ need and interest in 
writing. 
Considering the problems identified above, is necessary to find a 
solution to apply in teaching-learning process so that students’ writing ability 
in SMP Negeri 2 Temon can be improved. 
 
C. Delimitation of the Problem 
As the researcher stated previously, there were some problems that 
happened in writing teaching-learning process in SMP Negeri 2 Temon. 
These problems can be classified into four aspects: teacher, students, material 
and process. Considering the problems identified above is necessary for the 
researcher to limits the problems. The researcher limits the problems in order 
to focus the discussion in this research study. So that the researcher will not 
analyze and overcome all the problems which happen in writing teaching-
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learning process in SMP Negeri 2 Temon. The researcher will only focus on 
the process of writing teaching-learning process. Therefore, the researcher 
will analyze and overcome the problems related to the process through guided 
writing. It is expected to be a solution to overcome the problems of writing 
and also can improve students’ writing ability in SMP N 2 Temon.  
D. Formulation of the Problem 
In this research study, the researcher formulates the problems as 
follows. 
1. What is the writing ability of the students taught using guided 
writing like? 
2. What is the writing ability of students taught without using guided 
writing like? 
3. Is there any significant difference in writing ability between the 
students taught using guided writing and those without using it? 
E. Research Objectives 
The objectives of this research study are: 
1. To describe students’ writing ability that is improved by using 
guided writing 
2. To describe students’ writing ability that is improved by using 
other methods 
3. To find the difference of writing ability between students given 
guided writing treatment and those of not 
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F. Significance of the Study 
1. To other researchers, the result of this research study will be a 
reference for conducting other research related to this research 
study.  
2. To English department, the result of this research study will be an 
input of English materials. 
3. To the English teachers, the result of this research study will be a 
reference about the ways to improve students’ writing ability.  
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CHAPTER II 
LITERATURE REVIEW AND CONCEPTUAL FRAMEWORK 
 
This chapter discusses the theoretical description underlying the research 
study and conceptual framework. 
A. Theoretical Description 
As a basis for discussing the problem, the theoretical review is 
necessary to be arranged based on relevant sources. In relation to this, the 
researcher should be active and creative in finding and choosing the relevant 
sources. This chapter explains the knowledge of writing and the knowledge of 
guided writing. 
1. Knowledge of Writing 
a. Definitions of Writing 
Writing, by definition, is an act of communication, a 
purposeful means of addressing an audience. Writing is not only 
writing a sentence but it is an activity of producing a text in a 
context. This idea is also supported by Weigle (2002: 19) who 
defines writing as an act that takes place within a context, that 
accomplishes a particular purpose, and that is appropriately shaped 
for its intended audience. From the definition, it means that it is 
important to view writing not only as the product of an individual 
but also as a social act because writing is activities that are socially 
and culturally shaped and individually and socially purposed. 
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Writing needs some process of thinking. By knowing the 
process of writing, students can develop their ability to create a good 
written text. Brown (2001: 336) states that writing is a process of 
thinking in which writers figure out their thoughts then put them into 
written language. During the process of thinking that sometimes 
needs a long time, the writers are asked to explore their knowledge, 
experiences, or memories to find and then determine a topic to write. 
Furthermore, Harmer (2004: 6) sees writing as a kind of 
process wheel, where the writers move both around the circumstance 
of the wheel and across the spokes. It describes the complex stages 
that the writers need to go through to write something. Each stage 
can be continuously repeated until the writers feel no need to go to 
the previous stages. 
Based on the above definitions of writing, it can be concluded 
that writing is an act that takes place within a context, which 
accomplishes a particular purposes a  relatively permanent record 
of information, opinions, benefits, feelings, arguments, explanations, 
and theories. In addition, writing is also a process of developing 
ideas into a coherent written language.  
b. The Process of Writing 
Giving more attention to the process of writing is a good way 
to know students’ ability and creativity in expressing their ideas. 
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Students need to be aware of the writing process. It is because 
composing is a series of stages that can vary in sequence and are 
often recursive, even though they must be ordered in certain ways in 
a text.  
Hyland (2004 : 10) states that creative writers have creative 
ways to express their ideas. During the process of generating and 
developing ideas, the creativity of the students can be seen, for 
examples, from the topics they generate and the way they develop 
the topics. 
Brown (2001 : 335) writes that focusing on the process does 
not mean that the result of writing is not important. The final written 
product could be the written evidence of the writers’ creativity. In 
other words, it can be said that a good process will lead to a good 
result. To develop the topics in a good process, there are some ways 
to go through. 
In addition to Brown, Harmer (2004:4-6) states the writing 
process that is the stages the writer goes through in order to produce 
something in his final written form. Still, he states that there are 
four-steps in the writing process. They are planning, drafting, editing 
and final draft. Each step is described as follows: 
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Step 1: Planning  
In this stage, students plan and decide what they are going to 
write. Students start gathering information and ideas for writing by 
making notes or doing all their planning in their minds. When 
planning, they have to consider three main issues, they are the 
purpose of the writing, the audience they are writing for and the 
content structure to sequence the facts, ideas or arguments which 
they have decided to include.  
Step 2: Drafting  
Drafting is the students’ first effort to write ideas on paper. In 
this stage, they write tentative ideas which are related to the topic 
that they are going to write without paying attention to the errors. 
Step 3: Editing (reflecting and revising)   
After the students made their draft, they re-read their draft to 
see where it works and where it doesn’t. Perhaps the order of the 
information is not clear or the sentence is ambiguous. The process of 
editing may be taken from oral or written comments by peers or 
teachers. They will help the students to make a revision of their 
writing. Revising is looking back over what has been written. 
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Step 4: Final version 
The students make a change of their work after the process of 
editing. The final product may be different from the first draft after 
going through some steps. All of the writing process above cannot be 
separated because those are elements in composing a good written 
text.  
 
 
 
 
 
 
 
 
Table 1: Harmer’s Writing Process Wheel 
This wheel shows the processes that the writers go through in 
order to produce their ideas in written forms. The use of a wheel to 
describe the process of writing is actually to show the repetition of 
the process. It means that during the process of writing, the writers 
may re-plan, re-draft, and re-edit. It will continuously happen until 
the writers reach the real final version of their writing. It can be 
concluded that although the focus of writing is on the process, rather 
than on the result, it does not mean that the result itself is not 
12 
 
important. The result of the writing can be an absolute evidence of 
the success of the writing process that consists of four major steps: 
planning, drafting, revising and final drafting (final version). 
In short, writing is not only writing something on paper. Many 
processes are involved in writing which determined the success of 
writing itself. Those processes above can be guidance to be a good 
writer.   
c. Types of Writing Performance 
Brown (2001: 343) states that there are five types of writing 
performance, namely imitative or writing down, intensive or 
controlled, self writing, display writing, and real writing. The first 
type is imitative, or writing down. In this type, the students just 
imitate English letters, words, and possibly sentences in order to 
learn conventions of the orthographic code. They have to reach skills 
in the fundamental, basic tasks of writing letters, words, punctuation, 
and very brief sentences. This level is usually at beginning level.  
The second type is intensive, or controlled. In this category, 
most assessment tasks are more concerned with a focus on form, and 
are rather strictly controlled by the text design. The students have to 
attain skills in producing appropriate vocabulary inside a context, 
collocation, idioms, and correct grammatical features up to the 
length of a sentence. 
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The next category is self writing. This category is writing with 
only them self in mind as an audience. The most silent instant of this 
category in the classroom is note taking, where students take a note 
during lecture for the purpose of later recall. Diary and journal 
writing is also fall into this category. 
Display writing is the next category. Every classroom writing 
task will have an element of display writing on it. Short answer 
exercise, essay examination, and even research report will involve an 
element of display. 
The last category is real writing. In this category implies 
successful management of all the processes and strategies of writing 
for all purposes, such as an essay, a term paper, a thesis, etc. The 
writers focus on achieving a purpose, organizing and developing 
ideas logically, using details to illustrate ideas, demonstrating 
syntactic and lexical varieties, and so on. This level is usually for 
advanced learners. 
d.    The Techniques of Teaching Writing 
In order to create an effective writing class, an effective 
writing method and technique is required. In a foreign language 
background, English writing will be appropriate to be taught using 
process approaches rather than product approaches. 
Brown (2001: 346-348) develops some principles for 
designing interactive writing techniques. They are described below. 
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1) Incorporating practices of “good” writers 
To be a good writer should fulfill some criteria. They are 
(1) focus on goal or main idea in writing, (2) perceptively gauge 
their audience, (3) spend some time (but not too much) planning 
to write, (4) easily let their first ideas flow onto the paper, (5) 
follow the general organizational plan as they write, (6) solicit 
and utilize feedback on their writing, (7) are not wedded to 
certain surface structure, (8) revise their work willingly and 
efficiently, and (9) patiently make as many revisions as needed. 
2) Balancing process and product 
Because writing is a composing process and usually 
requires multiple drafts before an effective product is created, 
make sure that students are carefully led through appropriate 
stages in the process of composing. At the same time, caught up 
in the stages leading up the final product that it lose sight of the 
ultimate attainment: a clear, articulate, well-organized, effective 
piece of writing. 
3) Accounting for cultural/literary background 
Make sure that the techniques do not assume that the 
students know English rhetorical conventions. If there are some 
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apparents contrast between students’ native traditions and those 
that are trying to teach, try to help students to understand. 
4) Connecting reading and writing 
Clearly, students learn to write in part by carefully 
observing what is already written. That is, they learn by 
observing, or reading, the written word. By reading and studying 
a variety of relevant types of text, students can gain important 
insight both about how they should write and about subject 
matter that may become the topic of their writing. 
5) Providing as much as authentic writing as possible 
Whether writing is real writing or for display, it can still 
be authentic in that the purposes for writing are clear to the 
students, the audience is specified overtly, and there is at least 
some intent to convey meaning. 
6) Framing the techniques in terms of prewriting, drafting, and 
revising stages 
Process writing approaches tend to be framed in three 
stages of writing. The prewriting stage encourages the 
generating ideas, which can happen in numerous ways. They are 
reading (extensively) a passage, skimming and/or scanning a 
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passage, conducting some outside research, brainstorming, 
listing (in writing-individually), clustering (begin with a key 
word, then add other words, using free association), discussion a 
topic or question, instructor- initiated questions and probes, and 
free writing. 
The drafting and revising stages are the core of process 
writing. In traditional approaches to writing instruction, students 
either are given timed in-class compositions to write from start 
to finish within a class hour or they are given a homework 
writing assessment. To write a good form, the student should 
dominate several strategies and skills apply to the 
drafting/revising process in writing.  
In addition, Harmer (2004:11-12) states there are number 
of strategies for teachers to consider. They are the way to get the 
students to plan, the way to encourage them to draft, reflect and 
revise and the way to respond to the students’ writing. 
1.    The way to get the students to plan 
The first thing that the teacher should do is to encourage 
the students to think about what they are going to write by 
planning and making notes into a paper. There are more ways 
for doing this, including brainstorming (where the students can 
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collect the ideas by discussing in a group) to a more guided task 
(where the teacher or the course book provides a number of 
activities which lead the students to plan for a forthcoming task) 
2. The way to encourage the students to draft, reflect and 
revise 
The teachers need to encourage students to reflect what 
they have written, to treat the first drafts as first attempts not as 
finished products. One way to encourage students to draft, 
reflect and revise is by collaborative writing. A pair or group of 
students can work together in revising the written text by giving 
suggestion and contributing for the success of the final product. 
3. The way to respond to the students’ writing 
Teachers may need to react for the students writing. So, 
they have to respond to a work-in-process in making 
corrections. Teachers can talk with the student individually in 
making the first draft until the final drafts while the others are 
working with their own. Teachers can also make written 
comments for the students draft after they read them.  
In reference to the explanation above, a learning process that is 
related with the method and techniques used in the classroom activity 
contributes to students’ writing skill. An appropriate choice of teaching 
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method, techniques, and activities affects the students’ writing skill in 
the teaching and learning process. 
e. Teaching Writing in Junior High School 
In the teaching and learning process of English, writing has 
important roles for the junior high school students, as stated in the 
School-Based Curriculum (SBC or KTSP). The teaching and learning 
process in junior high school is aimed at making the students achieve 
the functional level of literacy, which is to communicate orally and 
textually, in order to accomplish daily issues.  
These are the purposes of learning English at junior high school 
according to Depdiknas (2006): 
 1) Develop the students’ communicative competence in oral and 
written form to achieve the functional level of literacy. 
 2) Gain the awareness about the nature and importance of English 
to further improve the nation’s capability to compete in the world’s 
global society. 
3) Develop the students’ understanding about the relationship 
between language and culture.  
Moreover, the scopes of learning English at junior high school are 
stated as follows. 
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1. Discourse competence, which is the ability to understand or 
create oral or written texts which is realized within the four 
skills; listening, speaking, reading and writing to achieve the 
functional literacy level. 
2. The ability to understand and create various short functional 
texts, monolog and essays in the form of procedure, descriptive, 
recount, narrative and report.  
3. Supporting competence which is linguistic competence (the use 
of grammar and vocabulary, pronunciation, spelling and 
structure), sociocultural competence (the use of expressions in 
the context of communication), strategic competence (to 
overcome problems which arise in the process of 
communication) and discourse forming competence (using a 
developing means).  
   In this research, the researcher focused on one of the scopes 
of learning English which is teaching writing of recount text based 
on the standard of competence of the School-Based Curriculum 
Grade VIII in the second semester as presented below. 
 
Table 2: Standard of Competency and the Basic Competency 
based on the School-Based Curriculum of Junior High 
School in the Grade VIII of the Second Semester of the 
English Subject. 
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Competence Standard Basic Competence 
Writing 
6. The students should be 
able to express meaning on 
written functional texts and 
very short monologue in 
forms of descriptive and 
recount texts in order to 
interact with the nearest 
environment. 
 
6.1.The students should be able to 
express meaning on short 
written functional text with 
various written language 
accurately, fluently, and 
acceptable in order to interact 
with the nearest environment. 
 
6.2.The students should be able to 
express meaning and rhetoric 
steps on short essay with 
various written language 
accurately, fluently, and 
acceptable in order to interact 
with the nearest environment in 
descriptive and recount text. 
 
Related to this, the curriculum in SMP N 2 Temon is based on the 
School-Based Curriculum (SBC or KTSP). The Standard of 
Competencies and Basic Competencies in this school is also derived 
from the Standard of Content which is released by the National 
Ministry of Education. Therefore, in teaching and learning process of 
English, writing has important roles the junior high school students. 
Teaching writing at Junior High School for the second grade students 
is expected to be able to express various meaning (interpersonal, 
ideational and textual) in any written text; various short functional 
texts, monologs and essay in the form of recount and descriptive.  
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4. Knowledge of Guided Writing 
A. Definitions of Guided Writing  
 Guided writing, by definition, is a form of teaching writing in 
which learners are given step-by-step instruction. Tyner (2004) defines 
guided writing as an instructional writing context chiefly teaching the 
writing process through modeling, support, and practice. Guided 
writing activities help students learn to write by providing them with a 
partially completed draft or some other form of assistance.  Guided 
writing activities are typically done in the classroom so the teacher can 
interact with students individually as well as with the entire class.  
 According to Fountas and Pinnell (2001), guided writing is defined 
as an instruction presented to small, temporary group of students who 
share similar needs at a particular point in time. Guided writing 
provides an important context for teachers’ assessment and guidance of 
student writing to observe students during specific writing events and 
provide immediate instructional scaffolding for writing processes 
targeted to the needs of a specific group of students. 
 Guided writing is the process where teachers develop and guide 
students’ writing through discussion, join text construction and 
evaluation of their independent writing (Parsons 2001:12). Guided 
writing involves a teacher working with a group of learners on a 
writing task. The aims of the task are based on what they have 
previously been learning about the writing process.  
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 In addition to Parsons, Dunigan (2008:13) states that guided  
writing is a step by step recipe for writing that includes planning, 
writing, editing, revising and publishing. Guided writing is an essential 
component of a balanced writing curriculum, providing an additional 
supported step towards independent writing. Through guided writing, 
students are supported during the different stages of the writing 
process.  
 Guided writing can be fully exploited by providing learners with 
the language they need to complete the task together with the teacher. 
It helps them feel certain that they are doing the right thing. They 
follow instruction and change or complete sentence as they write and 
they can analyze. Through guided writing, students are supported 
during the different stages of the writing process. As an activity, it 
should be carefully targeted towards groups of students according to 
their current targets or specific needs. 
 Frase (2008) says that guided writing allows a teacher to work 
closely with a small group of students based on a common need. 
During a guided writing lesson, a teacher might gather a small group 
and model writing, or maybe they will complete a shared writing 
experience together. Guided writing lessons give teachers the 
opportunity to bring together students who are struggling with similar 
skills for a mini-lesson, or a re-teaching session. 
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B. Benefits of Guided Writing 
 Guided writing is an important factor in writing strategies. Holdich 
and Chung (2003) indicate guided writing offers greater opportunities 
for young writers to make valuable connections between text, sentence 
and word level decisions and help children shape and redraft texts 
with particular criteria in mind. Most importantly, with such a writing 
strategy, the instructor should think how to guide young students into 
independent writing and help them discover their own abilities by 
providing opportunities for choice, peer response and further 
scaffolding (Oczkus, 2007). According to Parsons (2001:13), there are 
some benefits of  guided writing: 
Provide a supportive environment for students to practice their writing 
skills and build confidence 
1) Offers students opportunities to receive immediate teachers’ 
feedback on their writing efforts. 
2) Students understand that one ultimate goal is to take responsibility 
for their writing and put into practice learned problem-solving 
strategies 
3) Students learn the value of combining their independent writing 
effort in a group of writing project. 
4) Provides a supportive context for specific instruction on the writing 
tools, for example at the text, sentence, and word level.  
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5) Guided writing demonstrates to students how to manage their 
writing time.  
 In addition, According to Primary National Strategy (2007: 6), 
there are some benefits of guided writing: 
1) enables the teacher to tailor the teaching to the needs of the group; 
2) facilitates the teaching and learning of individual children. Although 
guided writing is a group activity focused on the needs of the group, 
the teacher is able to observe and respond to the needs of individuals 
within the group; 
3)  provides the teacher with the opportunity to extend and challenge 
more-able groups of children; 
4)  encourages the children to be active participants in discussions about 
writing; 
5) builds confidence – the group are all grappling with the same issues; 
6) allows the teacher to give immediate feedback on success and the 
opportunity to discuss further areas for improvement. 
 As an activity, it should be carefully targeted towards groups of 
children according to their current targets or specific needs. Within the 
teaching sequence, guided writing would normally follow on from 
shared writing, though not necessarily during the same session 
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C. Stages of Guided Writing 
 Guided writing is a step by step recipe for writing that includes 
planning, writing, editing, revising and publishing. Guided writing is 
an essential component of a balanced writing curriculum, providing an 
additional supported step towards independent writing. Through 
guided writing, students are supported during the different stages of 
the writing process. Dunigan (2008:14) states several steps of guided 
writing activity:  
1) Planning: the students identify, collect and organize the ideas. 
2) Packaging: the teacher guides the students in a write-along as they 
follow the plan to write their first draft.  
3) Popping: using the established rubric, the teacher and individual 
 student conference on paragraphs. Popping ideas and words in, out, 
 and/or around. 
4) Polishing: the students polish their writing project, with assistance as  
 needed to compose a final draft.  
5) Publishing: the students shared their completed work 
 In addition to Dunigan, Parsons (2001:13) states the stages of guided 
 writing activity:  
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1) Procedural skill 
The stage focus is to establish writing routines and the appropriate 
materials that will enable the students to write independently. This 
stage is important in helping the students to manage their time and 
writing resources. 
2) Strategy skill 
This stage includes a strong emphasis on word and sentence level 
work.  
3) Craft skill 
This stage includes how to identify the feature of text types, genre, 
writing models and how to present non-fiction information in a 
variety of forms. There is a focus on how writers and illustrators 
communicate ideas and stories to readers.  
 Moreover, Gibson (2012) states guided writing is taught to small 
groups. These groupings should be flexible, based on observation of 
students' current needs, and might be implemented following a whole-class 
writing lesson. Guided writing should engage the students in a brief and 
shared experience. Guided writing should provide brief examples of 
strategies in order to support student’s immediate use. 
 Although guided writing is a group activity focused on the needs of 
the group, the teacher is able to observe and respond to the needs of 
individual of the group, provides the teacher with the opportunity to extend 
and challenge the groups of student. Guided writing can take place at any 
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stage of the writing process. This should refer back to and build on the 
previous shared guided writing session. The activities might include: 
a. Guided writing by giving question 
Questions have important role in guided writing. Question 
recalling data or facts. Question also establishing the students’ background 
of experience in an area.  
Brown (2004:234) explains that another lower order task in this 
type of writing which has guided question and answer format in which the 
test administrator poses a series of question that essentially serve as an 
outline of the emergent written. Meanwhile, Hogue (1996:2) explains 
whenever students write; they first need to have some ideas to write about. 
Taking notes is one way to gather ideas.  
Moreover, Hughes (1994:95), states several purposes of questions 
are diagnostic, instructional and motivational. Diagnostic purpose allows 
the teacher to glimpse into the students to find out not only what they 
know or do not know but also how they think about topic. Instructional 
purpose plays a part in helping students learn new material related to old 
material. Motivational purpose can engage students actively in the lesson 
at hand, challenging their thinking and capture students’ attention and 
provide a focus for the lesson. Frequent and periodic questions can 
encourage active participation and provide opportunities in the lesson for 
continuous student involvement.  
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b. Guided writing by giving pictures 
 Pictures are really useful ways to stimulate the students into 
writing texts. Teachers can use printed pictures which are available or 
draw the pictures based on the needs. Pictures can be in the form of 
photographs of people, places and things which are in magazines, 
newspapers or calendars.   
The variety of picture cued controlled tasks has been used in 
English classrooms and the main advantage in this technique is in 
detaching, the almost ubiquitous writing connecting and offering instead a 
nonverbal means to stimulate written responses. Picture description refers 
to represent idea (Brown, 2004:26). 
Pictures are really useful ways to prompt students into writing 
stories (Harmer, 2004:69). It tells how something looks, feels, smells, 
tastes and sounds. It needs to become a sharp observer and notice many 
small details so that students can write a good picture. When students 
write a description of a person, they tell what he or she looks like. When 
they describe a place, they tell what it looks like. If they describe a scene 
with people, they might first describe the place and then they might also 
tell what is happening and what the people are doing. 
According to Wright (1992:3), there are some criteria in using 
pictures as media:  
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(1) They should be easy to prepare; (2) they should be easy to 
organize in the classroom; (3) they should be interesting; (4) the activity 
have to be meaningful and authentic; and (5) the activity should give rise 
to a sufficient amount of language. 
Moreover, Harmer (2004: 69) states several numbers of different 
tasks of pictures. Students can be given dramatic pictures and asked to 
write what happened next. Students can be given a series of pictures of 
random objects and told to write a story which connects them. Students 
can be given a series of pictures in sequence which tells a story. They have 
to write the story which the pictures tell.  
The grammatical structures needed for writing a composition on a 
given picture story must be considered. If the class does not yet know 
certain words or structures needed, the teachers should practice them with 
the class beforehand. Especially, in the first stages of composition work, 
careful preparation in a class is of great value. In fact, the first one or two 
compositions can well be done on the blackboard, with the students 
contributing ideas to the construction. The aim is not to try to trick or 
confuse the students, but to train them to write easily and pleasurably 
within the limits of their knowledge of the language.  
 Pictures bring challenges for students in learning writing skill. 
Pictures are used as the means of describing, identifying, matching, 
grouping, sequencing, ordering and memorizing. Pictures also bring 
opportunities to learn writing skills to express opinions, express 
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experiences and feelings, speculate and express opinion, express and 
debate opinion and to dramatize. So, there are many activities which can 
be created from using pictures. With using this kind of media, the 
researcher thinks that it can help the students to compose a recount text. 
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B. Conceptual Framework 
 Students’ writing competence for students of SMP N 2 Temon, 
Kulonprogo needs to be improved. There has lack of teacher’s guidance in 
writing English sentences correctly. To increase students’ writing 
competence, guided writing technique is used as the media of learning.  
 In the aspect of students, guided writing can solve the problems of 
motivation, interest and confidence. Guided writing builds confidence of 
small group with the same issues. Students’ confidence can be improved 
by using that way, because it can be done in groups. By cooperating with 
others, students will feel more comfortable in doing the writing task. It is 
also stimulating their interest. Through guided writing, students are 
supported during the different stages of the writing process. Therefore, 
guided writing can build students’ motivation and confidence to write.  
 In the aspects of teacher, guided writing can solve the problems of 
method. Guided writing provides the teacher with the opportunity to 
extend and challenge the groups of students and allow the teacher to give 
feedback. Through guided writing, the teachers can make an interactive 
method that attracts the students’ interest. Therefore, the teaching and 
learning process were not monotonous and interesting. 
 In the aspects of material of writing, the research use guided 
writing with many good materials and writing tasks. The material used by 
the researcher provides guided questions and guided pictures. The students 
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not only use limited materials from the course book. Therefore, the 
materials can facilitate the students to express their thought and opinion in 
the process of writing practice.  
 Therefore, based on the explanation above, it can be concluded that 
guided writing can improve students’ writing ability in SMP Negeri 2 
Temon, as well as other problems in the aspect of students, teacher, and 
materials.  
C. Hypothesis 
 This research deals with the descriptions about the effectiveness of 
guided writing technique to improve students’ writing ability in SMP N 2 
Temon, Kulonprogo. Therefore, based on the explanations above, it can be 
predicted that there is a significant difference on writing ability between 
students who are taught using guided writing technique and those who are 
taught without using guided writing technique at the significant level 0. 05. 
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CHAPTER III 
RESEARCH METHOD 
 This research is classified as a quasi-experimental study since the 
title of the research is “The Effectiveness of Guided Writing to Improve 
Students’ Writing Ability in SMP N 2 Temon in the Academic Year 2012/ 
2013.” This chapter is divided into 6 subchapters. They are research 
design, subject of the study, research instrument, data collection technique, 
validity and reliability of the research instrument, and data analysis 
technique. 
 
A. Research Design 
This research is classified as quasi-experimental study. The 
principle of quasi-experimental design is that if two groups are selected, 
one group is given a special treatment which is called the experimental 
group, while the other or the control group is not.  
This research consists of two variables, independent variable and 
dependent variable. The independent variable is the treatment. It is Guided 
Writing (X). The dependent variable is the students’ writing ability (Y). 
The relationship between those variables can be drawn as follows: 
            X                                        Y 
X: the independent variable (Guided Writing) 
Y: the dependent variable (students’ writing ability)  
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The relationship between the independent variable and dependent 
variable above can be explained that guided writing affect the students’ 
writing ability. 
There are two kinds of groups in this research, the first group is an 
experimental group and the second one is a control group. The 
experimental group is the students taught using guided writing and the 
control group is the students taught without using guided writing.  
Writing test was designed to measure the students’ writing ability. 
There were two writing tests, they are pre-test and post-test. The pre-test 
was given to the students before the treatment conducted. The post-test 
was set at the end of the course, after the treatment conducted. The test 
was given to both experimental group and control group. In this research 
the researcher uses pretest-posttest control group design. The research 
design can be seen as follows. 
Pretest-Posttest Control Group Design: 
 
R/E O1 X1 O2 
R/C O3 X2 O4  
 Where:  
 R/E  = experimental group 
R/C  = control group 
O1 and O3  = pretest  
O2 and O4 = posttest 
X1  = treatment (guided writing) 
X2  = conventional media 
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B. Subject of The Study 
 
1. Time and Place of the Research 
The research was conducted from May 17 until May 24. Within 
the date, the research instrument was administrated to gather the 
intended data. This study was conducted in SMP Negeri 2 Temon, 
Kulon Progo, and Yogyakarta. This place was chosen as the place 
of the study because the students’ writing ability is low and 
teachers of the school had never used guided writing as the media 
to teach writing to the students in the classroom. 
2. Population and Sample of the research 
The population of the research was the eighth grade students of 
SMP N 2 Temon, Kulon Progo, Yogyakarta in the second semester of 
academic year 2012/ 2013. They were Class VIII A, Class VIII B, 
Class VIII C, and Class VIII D. The eighth grade students were chosen 
due to the following considerations: 
1. The seventh grade students  just begun to learn in SMP and to 
adapt to the school, 
2. Based on the Standard of Competency and Basic Competency, the 
materials for seventh grade students concerned with short 
functional text that, in some conditions, the researcher assumed 
that students’ writing ability would not have much developed, 
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3. The ninth grade students were preparing themselves for the final 
examinations, so it was not wise to disturb them. 
4. Based on the Standard of Competency and Basic Competency of 
the eight grade students, the short functional texts learned in this 
grade were in the form of descriptive and recount.  
  Due to make generalization of the population, the samples 
of the research were two classes which were randomly selected using 
simple random sampling technique by applying lottery made. The 
procedures were by 1.) writing the name of Class VIII A, VIII B, VIII 
C, and VIII D  in a piece of paper, 2.) rolling those papers and inserted 
into a glass, 3.) shaking the glass and letting one paper came up 
followed by the next paper, 4.) taking the name of the two classes.  
After applying the random selection, two names of class came 
up. They were Class VIII C and VIII D. Students of Class VIII C were 
designated as the control group. The control group was the group 
which was used to control the variable that should be measured. This 
group employed the conventional media in the teaching and learning 
process. In other side, students of Class VIII D were designated as the 
experiment group. The experimental group was the group to which the 
special treatment was given, that was using guided writing media. The 
treatment was given after the pre-test. Both the experimental and the 
control groups consisted of 30 students. The following table showed 
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the distribution of the students belonging to the experimental and the 
control groups. 
Table 3: The Distribution of the Students 
Group Class Number of the students 
Control VIII C 30 
Experimental VIII D 31 
 
 
C. Research Instrument 
In this research, the instrument used to collect the data was the 
English writing test focused on the text type, namely recount text. There 
were two types of test, namely pre-test and post-test. In these tests, each 
student had to write compositions of the determined topic. The time 
allocation was 2 x 40 minutes (1 meeting) to write three recount texts 
for each test. The compositions are in the form of essay which was 
divided into two paragraphs. In the pre-test, the length of each 
composition was at least five sentences. Meanwhile, in the post-test, the 
length of each composition was at least four sentences which were 
matched with questions on that test. Those tests were used to find out 
the final scores of the students’ writing ability. The pre-test was given 
before the treatment applied and the post-test was given after the 
treatment. 
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The test was conducted based on the course grid of the eighth 
grade SMP Curriculum (Depdiknas, 2006: 287). In developing the test, 
the researcher took from the internet and English book (Scaffolding). 
The instrument was developed in reference to the Standard of 
Competency and Basic Competencies of the School-Based Curriculum 
of the junior high school grade VIII of 2
nd
 semester of the English 
subject.  
D. Data Collection Technique 
In this research, the data were collected by using tests. The test 
was used to find out the students’ achievement in the learning process. 
The instrument was used in the pre-test and post-test of the 
sample of the research. The pre-test was conducted based on the 
schedule of the English lesson for class VIII C and class VIII D before 
the treatment was given to the sample of the research. The pre-test for 
both classes was conducted once for each class. The post-test was 
conducted after the treatment had been completed. In the learning 
process, the control group was taught without guided writing, while the 
experimental group was taught with guided writing. The schedule of the 
research followed the schedule from the school. Those schedules were 
presented in the following table. 
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Table 4 : The Schedule of the Research 
No. Meeting Day/ Date Materials 
1. Pre-test for 
control and 
treatment group 
(VIII C and VIII 
D) 
Friday / May 
17
th
 2013 
 
 
- Pre-test  
2. Meeting 1 for 
control group 
(VIII C)  
 
 
Meeting 2 for 
control group 
(VIII C) 
 
Saturday/May1
8
th
  2013 
- Giving the model of the 
recount  text entitles “Going 
Fishing for the First Time” 
 
- Explaining the definition, the 
organization, the common 
grammar pattern, and the 
mechanics of recount text. 
3. Meeting 3 for 
control group 
(VIII C) 
Monday/ May 
20
th 
2013 
- Explaining the tenses and 
connecting words used in the 
recount text. 
4. Meeting 1 for 
treatment group 
(VIII D) 
Wednesday  / 
May 22
nd
 2013 
- Giving the model of the 
recount  text entitles “Going 
Fishing for the First Time” 
5. Meeting 2 for 
treatment group 
(VIII D) 
 
 
Meeting 3 for 
treatment group 
(VIII D) 
 
 
Thursday / 
May 23
rd
 2013 
- Explaining the definition, the 
organization, the common 
grammar pattern, and the 
mechanics of recount text. 
- Explaining the tenses and 
connecting words used in the 
recount text. 
6. Post-Test for 
control and 
treatment group 
(VIII C and VIII 
D) 
 
Friday  / May 
24
th
 2013 
  
- Post-test 
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E. The Validitiy and the Reliability of the Researcher Instrument 
 The validity and the reliability of the instruments were explained   
 below: 
1. The Validity of the Research Intruments 
 An instrument is considered valid if it is able to test what should be 
tested. It can explain the data from the variables which are accurately 
researched. Wiersma and Jurs (2009: 356) say that a valid instrument 
refers to the extent to which an instrument measures what supposed to 
measure. There are two kinds of validity applied in this research. They 
are content validity and construct validity. 
 
a) Content Validity 
The writing ability test employed content validity. Based on 
Wiersma and Jurs (2005: 328), content validity is the process of how 
the test establishes the representativeness of the items in certain 
domain of the skills, tasks, knowledge, and other aspects that are being 
measured. 
It means that the test was developed in reference to the 
competency standard and basic competency of Junior High School 
Year VIII of the 2
nd
Semester of English subject (Depdiknas, 2006: 
287). 
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Table 5: Standard of Competency and the Basic Competency 
based on the School-Based Curriculum of Junior High 
School in the Grade VIII of the Second Semester of the 
English Subject. 
 
 
Competence Standard Basic Competence 
Writing 
6. The students should be 
able to express meaning on 
written functional texts and 
very short monologue in 
forms of descriptive and 
recount texts in order to 
interact with the nearest 
environment. 
 
6.3.The students should be able to 
express meaning on short 
written functional text with 
various written language 
accurately, fluently, and 
acceptable in order to interact 
with the nearest environment. 
 
6.4.The students should be able to 
express meaning and rhetoric 
steps on short essay with 
various written language 
accurately, fluently, and 
acceptable in order to interact 
with the nearest environment in 
descriptive and recount text. 
 
 
The following tables are the blue print of the writing ability 
test that was used as a concept in making test. 
 
Table 6. The Blueprint of the Writing Ability Test 
Indicator Aspect of writing 
Recount a. Grammar 
b. Vocabulary 
c. Mechanics 
d. Fluency 
e. Organization 
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b) Construct Validity 
Wiersma and Jurs (2009: 358) state that construct validity 
refers to theoretical construct or trait being measured, but not to the 
technical construction of the test. This validity is used to examine 
whether the test has a consistent representation with theories 
underlying the material given or not. To fulfill the construct validity, 
the researcher constructed the instrument based on the blue print of the 
writing skills consisting of some specific indicators. 
To score students’ writing test, the researcher used scoring 
rubric adapted from Anderson (2003: 92). The categories for 
evaluating writing are presented the Table 7. 
Table 7: Categories for Evaluating Writing 
Categorization Description 
Ideas and 
development 
1 Weak development of topic 
2 Adequate development of topic; 
listing details 
3 Good development of topic 
4 Extensive development of topic; 
strong support of main idea in 
detail. 
Organization 
1 Not organized 
2 Sparsely organized; lack of 
sequence 
3 Fairly well organized; flow and 
sequence evident 
4 Completely organized, smooth 
flow with strong sequence 
Vocabulary 
1 Poor or innapropriate word choice 
2 Fair word choice; simple words 
3 Good word choice; meaning is 
clear 
4 Visual and imaginative word 
choice; appropriate use of 
vocabulary 
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Sentence 
structure 
1 Poor, many errors 
2 Fair, choppy with variety 
3 Adequate, few errors and some 
varieties of lengths 
4 Excelent; no errors and variety of 
lengths 
Capitalization 
and 
punctuation 
1 Many error (over 10) 
2 Some errors (6-10) 
3 Very few errors (1-5) 
4 Error free 
Spelling 
1 Many error (over 10) 
2 Some errors (6-10) 
3 Very few errors (1-5) 
4 Error free 
 
There are six aspects to be scored in students’ writing ability: 
ideas and development, organization, vocabulary, sentence structure, 
capitalization and punctuation and spelling. The following table 
represents the assessment: 
Table 8. Model of Scoring Composition 
No. The Writing Aspects The Maximum 
Score 
1 Ideas and development 1-4 
2 Organization 1-4 
3 Vocabulary 1-4 
4 Sentence structure 1-4 
5 Capitalization and punctuation 1-4 
6 Spelling 1-4 
Total Score 6-24 
 
2. The Reliability of the Research Intruments 
A test is reliable if the same test is given to the same subjects 
or matched subjects in two different occasions. The test should yield 
similar result (Brown, 2004: 20). Wiersma and Jurs (2009: 355) state 
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that reliability is the consistency of the instrument in measuring 
whatever it measures. It means if the instrument has a consistent result 
in the second chances or more, the instrument is reliable.  
Wiersma and Jurs (2009: 335) state that the reliability 
coefficient rates on value 0 to 1.0. Basically, value 0 means there is no 
“true” component in the observed score. In other word, the observed 
score is error. In contrast, if the reliability is 1.0, it means there is no 
error; the observed score is true. The rate of value in the instrument 
reliability is presented in the following table: 
Table 9 : The Value of the Reliability Coefficient (Suharto, 2006: 84) 
Reliability Coefficient Reliability Category 
0.800 up to 1.000 Very high 
0.600 up to 0.799 High 
0.400 up to 0.599 Fair 
0.200 up to 0.399 Low 
0.000 up to 0.199 Very low 
 
 
F. Data Analysis Technique 
This research was aimed to know if there was any significant difference 
on writing skills between students who were taught using guided writing and 
those who were taught without using guided writing. That was why the 
technique of data analysis employed in this research was proposed at seeing 
the comparisons of four means or called as ancova. Referring on that, there 
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were two techniques of analyzing the data of the study, namely descriptive and 
inferential statistics. 
1. Descriptive Analysis 
In the descriptive analysis, the analysis is aimed at presenting the 
variables of the English writing test of the students’ achievement scores. 
There were two formulas used in the computation: the mean, and the 
standard deviation analysis. The mean was used to know the position of 
the group, whether the group was in high or low position. In other side, the 
standard of deviation was used to know the average variability of all score 
around the mean.  
The ideal mean score (Mi) and ideal standard deviation (SDi) 
could be calculated using the formula as follows: 
Ideal Mean = ½ (highest + lowest) = ½ (24+6) = ½ (30) = 15.0 
Ideal SD = 1/3 (highest – mean ideal) 
= 1/3 (24-15) 
= 1/3 (9) 
= 3.0 
Then, based on the calculation above, the categorization of 
students’ writing ability is presented below. 
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Table 10: The Categorization of Students’ Writing Ability Based 
on the Ideal Mean and Ideal Standard Deviation  
No. Formula Interval Categorization 
1 Meani + 2 SDi up to Meani + 3 SDi 87.50 – 100.00 Excellent 
2 Meani + 1 SDi up to Meani + 2 SDi 75.00 – 87.49 Very Good 
3 Meani up to Meani + 1 SDi 62.50 – 74.99 Good 
4 Meani - 1 SDi up to Meani 50.00 – 62.49 Fair 
5 Meani - 2 SDi up to Meani - 1 SDi 37.50 – 49.99 Poor 
6 Meani - 3 SDi up to Meani - 2 SDi 25.00 – 37.49 Very Poor 
 
2. Inferential Analysis 
The inferential analysis would be focused on answering the 
question if there is a significant difference in students’ writing ability 
between students who are taught using guided writing and those who are 
taught without guided writing. The inferential analyses used in this 
research were: 
a. Test of Normality 
Dealing with parametric method, test of normality is aimed at 
knowing whether or not the collected data show a normal distribution 
and fulfill the term of hypothesis statistic testing. The test of normality 
was gained from the scores of the pre-test and post-test for both 
groups. The term of normal distribution is used as the sampling 
distribution of the sample mean--the statistic (Wiersma and Jurs, 
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2009: 413). This test was done by employing One Sample 
Kolmogorov-Smirnov in the 0.05 level of significance. The 
computation of the test of this research was done by using SPSS 
version 10.0 of windows computer program. 
b. Test of Homogeneity 
 This test is used to analyze whether the sample variance is 
homogenous of not. In this research study, the test of homogeneity 
was done by using SPSS version of windows computer program. The 
test can be said having homogenous variances if the level significance 
is more than 0.05. 
c. Test of Hypothesis 
 The test of hypothesis is applied to find out whether the hypothesis 
is accepted or rejected. In order to test the hypothesis, the ANCOVA 
(Analysis of Covariance) is employed. The hypothesis accepted if the 
level of significance is lower than 0.05. In doing the analysis of 
normality test, the homogeneity test, and the hypothesis testing, the 
researcher uses the IBM SPSS Statistics 21 computer program. 
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CHAPTER IV 
RESEARCH FINDING AND DISCUSSION 
This chapter consists of three main sections, the descriptive analysis, the 
result of the inferential analysis, and the discussion of the findings. The 
descriptive analysis describes the scores of the writing ability of the students. The 
inferential analysis explains the pre testing and the discussion of the findings 
describes the result of the hypothesis testing. 
 
A.  Descriptive Analysis 
The description analysis explains the scores of the writing ability of the 
students. There were two kinds of tests given, namely the pre-test (the test given 
before the treatment) and the post-test on the writing ability of the control and the 
experimental groups. The scores categorization was based on the ideal score. The 
highest score was 24 and the lowest score was 6. The ideal mean score (Mi) and 
ideal standard deviation (SDi) could be calculated using the formula as follows: 
Ideal Mean = ½ (highest + lowest) = ½ (24+6) = ½ (30) = 15.0 
Ideal SD = 1/3 (highest – mean ideal) 
= 1/3 (24-15) 
= 1/3 (9) 
= 3.0 
The frequency distribution of the scores of the students’ writing ability can 
be categorized into six levels, namely, excellent, very good, good, fair, poor and 
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very poor. The distribution was calculated based on the Mi score and SDi as 
follows: 
Table 11: Scale Category of Students’ Test Scores 
Class Interval Category 
21.0 – 23.9 Excelent 
18.0 – 20.9 Very Good 
15.0 – 17.9 Good 
12.0 – 14.9 Fair 
9.0 – 11.9 Poor 
6.0 – 8.9 Very Poor 
 
1. Experimental Group 
In this case the data of experimental group consisted the pre-test 
scores, the post-test score, and the comparison of them. The data of the 
pre-test score and post-test score of the experimental group are explained 
as follows: 
a. The Data of the Pre test Score of Experimental Group 
The researcher calculated the scores by using IBM SPSS Statistics 
21 for windows computer program. The result is the mean score was 10.16 
with the standard deviation 2.43. The maximum score of the pre-test was 
17.50 and the minimum score was 6.00. The result of the descriptive 
statistics can be seen in the Table 12 and the print out analysis is in the 
Appendix.  
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Table 12: Descriptive Analysis of the Pre-test on the Experimental Group 
Data Pre-Test of the Experimental Group 
Number of Cases 31 
Mean 10.16 
SD 2.36 
Minimum Score 6.00 
Maximum Score 17.50 
 
Meanwhile, the score category of the Pre-test Score on the 
Experimental Group can be seen in Table 13. 
Table 13: The Score Category of the Pre-test on the Experimental Group 
No Interval F 
Cumulative 
freq 
Relative 
freq. (%) 
Cumulative 
Freq (%) 
Categorization 
1 21.0 – 23.9 0 0 0,00 0,00 Excellent 
2 18.0 – 20.9 0 0 0,00 0,00 Very Good 
3 15.0 – 17.9 2 2 6.45% 6.45% Good 
4 12.0 – 14.9 5 7 16.12% 22.67% Fair 
5 9.0 – 11.9 17 24 54.83% 77.50% Poor 
6 6.0 – 8.9 7 31 22.50 % 100% Very Poor 
 
Table 13 shows that there were 7 students (22.58%) categorized 
into the very poor category, 17 students (54.83%) were categorized into 
the poor category, 5 students (16.12%) were categorized into the fair 
category, 2 students (6.45%) were categorized into the good category. 
There were no students classified into excellent and very good category. It 
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can be concluded that most students belonged to the poor category 
(93.55%) on the pre-test before they were given the treatment using guided 
writing. 
b. The Data of the Post-Test Scores of the Experimental Group 
Based on the result of statistic calculation using IBM SPSS Statistics 
21 windows computer program, it showed that the mean score was 15.38 
with the standard deviation of 2.36. The maximum score for the post-test 
of experimental group was 20,50 and the minimum score was 11.50. The 
result of descriptive statistics can be seen in Table 14 and the print out of 
the analysis is in the Appendix. 
Table 14: Descriptive Analysis of the Post-test of the Experimental Group 
Data Post-Test of the Experimental Group 
Number of Cases 31 
Mean 15.38 
SD 2.43 
Minimum Score 11.50 
Maximum Score 20.50 
 
Meanwhile, the score category of the Pre-test Score on the Experimental 
Group can be seen in Table 15. 
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Table 15: The Score Category of the Post-test on the Experimental Group 
No Interval F 
Cumulative 
freq 
Relative 
freq. (%) 
Cumulative 
Freq (%) 
Categorization 
1 21.0 – 23.9 0 - 0,00 0,00 Excellent 
2 18.0 – 20.9 5 5 16.12 % 16.12 % Very Good 
3 15.0 – 17.9 13 18 41.93 % 58.05% Good 
4 12.0 – 14.9 12 30 38.70 % 96.75 % Fair 
5 9.0 – 11.9 1 31 3.22 % 100 % Poor 
6 6.0 – 8.9 0 31 0,00 100 % Very Poor 
 
Table 15 explains that 1 student (3.22%) was categorized into the 
poor category, 12 students (38.70 %) were categorized into the fair 
category, and 13 students (41.94%) were categorized into the good 
category, 5 students (16.12%) were categorized into very good category. 
There was no student classified into the very poor and excellent categories. 
It can be concluded that most students belong to the good category (58.05 
%). 
c. Comparison between the Pre-Test and Post-Test Scores of the 
Experimental Group 
Table 16 explains the statistical data between the pre-test and the 
post-test score of the experimental group in writing ability. Based on Table 
16, the mean value of the pre-test of experimental group was 10.16 which 
was classified into poor category. Meanwhile, the mean of the post-test 
was 15.38 which was classified into good category. The data show that the 
mean score of post-test was higher than that of pre-test score. It can be 
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seen from the improvement of the scoring categorization from fair to very 
good category. It means that the writing ability of the experimental class 
significantly improved after being treated using guided writing. 
Table 16: Statistical Data of the Pre-test and Post-test Score of the 
Experimental Group 
Data Pre-Test Post-Test Gain Score 
Number of Cases 31 31  
Mean 10.16 15.38 5.22 
SD 2.36 2.43  
Good Category of 
Frequency 
6.45 % 58.06 % 51.61% 
Poor Category of Frequency 77.41 % 3.22 % 74.19% 
 
In addition, the standard deviation (SD) for the pre-test was 2.36, 
and for the post-test was 2.43. It shows that the SD of the post-test was 
higher than that of the pre-test and still smaller than the ideal SD. Then, it 
can be interpreted that the students’ writing ability of the experimental 
class based on the pre-test and post-test score was homogenous. Moreover, 
the mean gain score was 5.22 and it was higher than ideal SD. It can also 
be interpreted that the students’ writing ability of the experimental class 
based on gain score mean of pre-test and post-test increased significantly.  
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2. Control Group 
 In this case the data of control group consisted of the pre-test 
scores, the post-test score, and the comparison between both of them. The 
data of the pre-test score and post-test score of the control group are 
explained as follows: 
a. The Data of the Pre-test Score of the Control Group 
The researcher calculated the scores by using IBM SPSS Statistics 
21 for windows computer program. The result is the mean score was 10.30 
with the standard deviation 2.89. The maximum score of the pre-test was 
17.00 and the minimum score was 6.00. The result of the descriptive 
statistics can be seen in Table 17 and the print out analysis is in the 
Appendix.  
Table 17: Descriptive Analysis of the Pre-test on the Control Group 
Data Pre-Test of the Control Group 
Number of Cases 30 
Mean 10.30 
SD 2.89 
Minimum Score 6.00 
Maximum Score 17.00 
 
Meanwhile, the frequency distribution of the pre-test score on the 
control group is presented in Table 18. 
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Table 18: The Score Category of the Pre-test on the Control Group 
No Interval F 
Cumulative 
freq 
Relative 
freq. (%) 
Cumulative 
Freq (%) 
Categorization 
1 21.0 – 23.9 0 0 0,00 0,00 Excellent 
2 18.0 – 20.9 0 0 0,00 0,00 Very Good 
3 15.0 – 17.9 2 2 6.66 % 6.66 % Good 
4 12.0 – 14.9 7 9 23.33 % 29.99% Fair 
5 9.0 – 11.9 14 23 46.66 % 77.65 % Poor 
6 6.0 – 8.9 7 30 23.33 % 100 % Very Poor 
 
Table 18 shows that there was no student classified into the 
excellent and very good category. There were 2 students (6.66%) 
categorized into the good category, 7 students (23.33%) were categorized 
into the fair category, 14 students (46.66%) were categorized into the poor 
category and 7 students (23.33%) were categorized into the very poor 
category.  It can be concluded that most of the students belong to poor 
category on the pre-test.  
 
b.  The Data of the Post-Test Scores of the Control Group 
Based on the result of statistic calculation using IBM SPSS 
Statistics 21 windows computer program, it showed that the mean score 
was 11.36 with the standard deviation of 2.99. The maximum score for the 
post-test of control group was 16.50 and the minimum score was 6.00. The 
result of descriptive statistics can be seen in Table 19 and the print out of 
the analysis in the Appendix. 
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Table 19: Descriptive Analysis of the Post-test of the Control Group 
Data Post-Test of the Control Group 
Number of Cases 30 
Mean 11.36 
SD 2.99 
Minimum Score 6.00 
Maximum Score 16.50 
 
Meanwhile, the score category of the Post-test Score on the control 
group can be seen in Table 20. 
Table 20: The Score Category of the Post-test on the Control Group 
No Interval F 
Cumulative 
freq 
Relative 
freq. (%) 
Cumulative 
Freq (%) 
Categorization 
1 21.0 – 23.9 0 - 0,00 0,00 Excellent 
2 18.0 – 20.9 0 - 0,00 0,00 Very Good 
3 15.0 – 17.9 3 3 10.00 % 10.00 % Good 
4 12.0 – 14.9 13 16 43.33 % 53.33% Fair 
5 9.0 – 11.9 5 21 16.66 % 69.99% Poor 
6 6.0 – 8.9 9 30 30.00% 100% Very Poor 
 
Table20 explain that there were no students classified into the very 
good and the excellent categories. There were 3 students (10.00%) 
categorized into the good category, 13 students (43.33%) were 
categorized into the fair category, 5 students (16.66%) were categorized 
into the poor category and 9 students (30.00%) were categorized into the 
very poor category. It can be concluded that most students belong to the 
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fair category on post-test after they were taught without using guided 
writing media. 
c. Comparison between the Pre-Test and Post-Test Scores of the 
Control Group 
Table 21 explains the statistical data of the pre-test and the post-test 
score of the control group in writing ability. Based on Table 20, the mean 
value of the pre-test of control group was 10.30 which was classified into 
poor category. Meanwhile, the mean of the post-test was 11.36 which 
was classified into fair category. The data show that the mean score of 
post-test was higher than that of pre-test score. It can be seen from the 
improvement of the scoring categorization from poor to fair category. It 
means that the writing ability of the control class improved after being 
treated using conventional media. 
Table 21: Statistical Data of the Pre-test and Post-test Score of the  
Control Group 
Data Pre-Test Post-Test Gain Score 
Number of Cases 30 30  
Mean 10.30 11.36 1.06 
SD 2.89 2.99  
Fair Category of Frequency 23.33 % 43.33 % 20.00 % 
Poor Category of Frequency 46.66% 16.66 % 30.00 % 
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In addition, the standard deviation (SD) for the pre-test was 2.89 and 
the post-test was 2.99. It shows that the SD of the post-test was higher than 
that the pre-test and still smaller than the ideal SD. Then, it can be 
interpreted that the students’ writing ability of the control class based on 
the pre-test and post-test score was homogenous.Moreover, the mean gain 
score was 1.06. It can also be interpreted that the students’ writing ability 
of the experimental class based on gain score mean of pre-test and post-
test was increase even though the mean gain score still lower than the ideal 
SD.  
 
B.  Inferential Analysis 
 The inferential analysis describes pre-testing analysis and hypothesis testing 
that are presented as follows. 
1.  Pre-testing Analysis 
 The pre-testing analysis was applied before the researcher conducted the 
hypothesis testing. It consists of two tests. They are the normality and the 
homogeneity tests. Normality test was conducted to test whether the data show the 
normal distribution or not, and the homogeneity test was conducted to test 
whether the samples’ variance is homogeneous or not. The results are presented as 
follows: 
a.  Normality Test 
 The Normality test was conducted to find whether the data of the scores 
show the normal distribution. In this case One Sample-Kormogorov Smirnov was 
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employed. The distribution is considered normal if the probability value (p value) 
is greater than 0.05. In contrast, if it is lower than 0.05, the data are considered to 
deviate from normal. The following Table presents the result of the normality test 
of the students’ writing ability. 
Table 22: The Result of the Normality test of Writing Ability  
Variables p Values α Interpretation 
Writing Test (Pre-test Experimental) 0.158 0.05 Test distribution is normal 
Writing Test (Post-test Experimental) 0.200 0.05 Test distribution is normal 
Writing Test (Pre-test Control) 0.200 0.05 Test distribution is normal 
Writing Test (Post-test Control) 0.143 0.05 Test distribution is normal 
 
 Based on Table 22, the results are presented as follows: 
1). The p value or the pre-test for the experimental group (0.158) was greater 
 than α (0.05). it means that the data of the pre-test of the experimental group 
 had a normal distribution.  
2). The p value or the post-test for the experimental group (0.200) was greater 
 than α (0.05). It means that the data of the pre-test of the experimental group 
 had a normal distribution. 
3). The p value or the pre-test for the control group (0.200) was greater than α
 (0.05). It means that the data of the pre-test of the control group had a normal 
 distribution. 
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4). The p value or the post-test for the control group (0.143) was greater than α
 (0.05). It means that the data of the post-test of the control group had a 
 normal distribution. 
The scores of the pre-test and post-test in both experimental and control 
group were greater than the significant level of 0.05. It means that the data 
distribution of the students’ writing ability were normal. 
b.  Homogeneity Test 
 Homogeneity test is used to find whether the sample variance is 
homogenous or not. In this case, the Levene-Test of One Way ANOVA computer 
program of IBM SPSS Statistics 21 for window was employed on writing ability 
data for pre-test and post-test. The data can be considered homogenous if the 
significant value is greater than the significant level 0.05. The results are 
presented in Table 23, while the complete data is in Appendix.  
Table 23: Homogeneity Test in Pre-test 
 
Levene 
Statistic 
df1 df2 Sig. Interpretation 
Writing 
Ability 
1.658 1 61 .101 Homogeneous 
 
 Table 23 shows that the value of p (Sig.) of the pre-test (0.101) was greater 
than 0.05. It means that the sample of variance was homogeneous. 
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Table 24: Homogeneity Test in Post-test 
 
Levene 
Statistic 
df1 df2 Sig. Interpretation 
Writing 
Ability 
.793 1 61 .655 Homogeneous 
  
Table 24 shows that the value of p (Sig.) of the post-test (0.655) was 
greater than 0.05. It means that the sample of variance was homogeneous. 
 
2. Hypothesis Testing 
 The hypothesis testing was used to find whether there is a significant 
difference on writing ability between the students who were taught using guided 
writing and those who were taught without using guided writing. First, the 
hypothesis must be changed to the null hypothesis (Ho). Therefore, the null 
hypothesis (Ho) is “There is no significant difference in English writing ability 
between students who are taught using guided writing and those who are not”. 
 In this research, the researcher analyzed the hypothesis and the data by 
using IBM SPSS 21. In this case, he employed ANCOVA (Analysis of 
Covariance) since the score of both pre test and post test are different. Therefore, 
the pre-test mean scores needed to be controlled and the score of the mean that 
would be expected or predicted must be found. The pre-test was then employed as 
the covariate.  
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 In hypothesis testing, if the value of the level of significance is lower than 
0.05, the hypothesis is theoretically accepted. The result of the complete 
computation of the ANCOVA test is enclosed in Appendix. Table 25 displays the 
test result. 
Table25: The result of ANCOVA on Students’ Writing Skills taught by guided 
writing and those taught without using guided writing. 
Sources 
Sum of 
squares 
df 
Mean 
Square 
F Sig. 
Adjusted Treatment (AT) 97.937 1 97.937 10.044 0.002 
Residual within (resw) 575.317 59 9.751 - - 
Total residual 11.642.500 61 - - - 
 
Regarding the result shown in Table 25, the level of significance was 0.002 and it 
was less than 0.05. Since the level of significance was less than 0.05, the null 
hypothesis (H0) is rejected. It means that the use of guided writing materials 
shows a significant difference on the students’ writing skills which can be seen 
from the result of the students’ post test after controlling the students’ pre test 
scores or the covariate score. In other words, it also states that the use of guided 
writing has an influence to the students writing ability. 
  
 
 
63 
 
C. Discussion 
 Regarding to the research that was done in SMP N 2 Temon in class C and 
class D, it was found that there is significant difference in the writing ability 
between students who are taught by using guided writing and those who are not 
taught by using guided writing. The absolute gained scores of the mean and 
standard deviation of both classes emphasize on the significant difference of the 
students’ writing ability. 
The data found on the post-test showed that mean score of experimental 
group on writing ability was 15.38 and the mean score of the control group was 
11.36. It means that the mean of the experimental group taught by using guided 
writing was higher than those of the control group taught by using conventional 
media. It can be interpreted that the use of guided writing is effective and it can be 
seen from the improvement gained by the experimental group. Based on the 
calculation on the normality test, the frequency distribution shows that in the post 
test of experimental group there was no students classified into the very poor and 
excellent categories, 5 student (16.12%) were categorized into the very good 
category, 13 students (41.94 %) were categorized into the good category, and 12 
students (38.70%) were categorized into the fair category and 1 student (3.22%) 
was categorized into the poor category. Meanwhile, based on the scores of the 
control group, there were no students classified into the very good and the 
excellent categories. There were 3 students (10.00%) categorized into the good 
category. There were 13 students (43.33%) categorized into the fair category, and 
5 students (16.66%) were categorized into the poor category and 9 students 
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(30.00%) were categorized into the very poor category. Based on the comparison 
of both groups, it can be conclude that the students’ writing scores that were 
taught by using guided writing were higher than those who were not. 
 Then, from the gained test score, the absolute gain score of the mean of the 
experimental group was 5.22 and the gain score of the mean of the control group 
was 1.06. It means that the gain score of the mean of experimental group was 
higher than that of score of mean control group. In conclusion, based on the 
absolute gain score of mean from both groups, teaching writing using guided 
writing was more effective than that of without using guided writing. Based on the 
statistics calculation of Levene-Independent Samples of ANCOVA using IBM 
SPSS 21 for computer program, the result of Sig. (2-tailed) shows that the 
significant value of the group was 0.002. It was less than the significance level of 
0.05. So that, the null hypothesis (H0) was rejected and the alternative hypothesis 
(Ha) was accepted. 
In conclusion, the use of guided writing as a technique in the teaching and 
learning process of writing can make a significant improvement on the students’ 
score. It could be stated that guided writing can be used to solve the students’ 
writing problem and it can increase the students’ writing ability. The hypothesis 
says that “There is a significant difference in writing ability between students who 
are taught using guided writing and those who are taught by conventional media” 
is accepted. 
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CHAPTER V 
CONCLUSION, IMPLICATION AND SUGGESTION 
  
This chapter is divided into three main sections; conclusion, implication 
and suggestions from the research findings. Those sections are presented as 
follows. 
A. Conclusion 
The conclusion of this research study is supported by three findings. They 
answer the problem formulation in Chapter I. 
Firstly, the pre-test result of the experimental class reveals that the mean 
score was 10.16 which was in poor category. Meanwhile, the post-test result 
shows that the mean score was 15.38 which belonged to good category. It can be 
concluded that the students’ writing ability of the experimental group improved 
significantly from the mean score 10.16 to 15.38. It improved 5.22 point and it 
was higher than the ideal SD. It means that the use of guided writing gives much 
better result than conventional media to improve the students writing ability. 
Secondly, the pre-test result of the control class illustrates that the mean 
score for the pre-test was 10.30 which is in poor category. Meanwhile, the mean 
score for the post-test was 11.36 which is in fair category. It can be concluded that 
the students’ writing ability of the control group improved from the mean score 
10.30 to 11.36. It slightly improved 1.06 point and it was smaller than ideal SD. It 
means that the use of conventional media gives good result in improving the 
students writing skills. 
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Thirdly, the post-test result notes that the mean score of the experimental 
class was higher than that of the control class. The mean score of experimental 
group in the post-test was 15.38 while that of control group was 11.36. It means 
that in teaching writing, students who were taught by using guided writing had 
higher scores than those who were not. 
Based on the findings of the research, it can be concluded that there is a 
significant difference between the writing ability of the eighth grade students of 
SMP N 2 Temon taught by using guided writing and those who were not taught 
by using guided writing. It can be seen in Table 24. It shows that the value of 
significance was 0.02 and it was less than 0.05. Therefore, the hypothesis which 
says: “There is a significant difference in the writing ability between students who 
are taught by using guided writing and those who are taught by using 
conventional media” is accepted.  
 
B. Implication  
Based on the research findings, it implies that the use of guided writing as 
a technique in teaching writing is effective to solve the students’ difficulties in 
writing. It supports the theories of teaching writing that a suitable technique needs 
to be used in the teaching learning of writing regarding with students’ writing 
ability problem. It can be implied that guided writing technique can be used in 
teaching writing to junior high school students to improve their writing ability. 
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C. Suggestions  
Based on the conclusion and the implication of the research, the researcher 
proposes some suggestions for the following parties: teachers, students, and other 
researchers.  
1. English Teachers 
In teaching learning of writing, an English teacher needs to be selective in 
applying an appropriate technique which improves motivation and fun atmosphere 
for students. The technique chosen has to overcome students’ difficulty in writing 
texts and building students’creativity. It has to motivate, stimulate and improve 
students’ writing ability.  
2. English Language Education Department Students 
It is expected for the students of English Education Department to enrich 
their knowledge about the use of guided writing technique as an alternative 
teaching technique in teaching learning process of writing. They are motivated to 
learn other various techniques in teaching learning process of writing. 
3. Other Researchers 
This research is only aimed at finding the significance of guided writing 
technique on the teaching-learning process of writing. It needs an outgoing 
research in the form of an action research study as an effort to improve students’ 
writing  ability. 
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APPENDIX 1 
RESEARCH INSTRUMENTS 
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Pre-Test for Control and Experimental Group 
 
Pre-test for control group 
 
Name    : 
Number : 
Class   : 
Score   : 
 
 Write a simple recount text in based on your experience. For example: your 
study tour experience or your first experience in riding a bicycle/ motorcycle. Do 
it in 30 minutes. 
 
 
……………………………………………. 
 
 ………………………………………………………………………………………. 
 
……………………………………………………………………………………………….. 
 
………………………………………………………………………………………………… 
 
…………………………………………………………………………………………………. 
 
…………………………………………………………………………………………………. 
 
…………………………………………………………………………………………………. 
 
…………………………………………………………………………………………………. 
 
………………………………………………………………………………………………….. 
 
…………………………………………………………………………….................................. 
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Pre-test for treatment group 
 
Name    : 
Number : 
Class   : 
Score   : 
 
 Write a simple recount text in based on your experience. For example: your 
study tour experience or your first experience in riding a bicycle/ motorcycle. Do 
it in 30 minutes. 
 
 
……………………………………………. 
 
 ………………………………………………………………………………………. 
 
……………………………………………………………………………………………….. 
 
………………………………………………………………………………………………… 
 
…………………………………………………………………………………………………. 
 
…………………………………………………………………………………………………. 
 
…………………………………………………………………………………………………. 
 
…………………………………………………………………………………………………. 
 
………………………………………………………………………………………………….. 
 
………………………………………………………………………………………………….. 
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Post-Test for Control and Experimental Group 
 
Post-test for control group 
 
Name    : 
Number : 
Class   : 
Score   : 
 
 Write a simple recount text (minimal 100 kata) based on your daily life. For 
example: your daily activities. Do it in 30 minutes. 
 
 
……………………………………………. 
 
 ………………………………………………………………………………………. 
 
……………………………………………………………………………………………….. 
 
………………………………………………………………………………………………… 
 
…………………………………………………………………………………………………. 
 
…………………………………………………………………………………………………. 
 
…………………………………………………………………………………………………. 
 
…………………………………………………………………………………………………. 
 
………………………………………………………………………………………………….. 
 
………………………………………………………………………………………………….. 
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Post-test for treatment group 
 
Name    : 
Number : 
Class   : 
Score   : 
 
 Write a simple recount text (minimal 100 kata) based on your daily life. For 
example: your daily activities. Do it in 30 minutes. 
 
 
……………………………………………. 
 
 ………………………………………………………………………………………. 
 
……………………………………………………………………………………………….. 
 
………………………………………………………………………………………………… 
 
…………………………………………………………………………………………………. 
 
…………………………………………………………………………………………………. 
 
…………………………………………………………………………………………………. 
 
…………………………………………………………………………………………………. 
 
………………………………………………………………………………………………….. 
 
………………………………………………………………………………………………….. 
 
......................................................................................................................................................
. 
...................................................................................................................................................... 
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Anderson’s writing rubric 
Categories for Evaluating Writing 
Categorization Description 
Ideas and 
development 
1 Weak development of topic 
2 Adequate development of topic; listing 
details 
3 Good development of topic 
4 Extensive development of topic; strong 
support of main idea in detail. 
Organization 
1 Not organized 
2 Sparsely organized; lack of sequence 
3 Fairly well organized; flow and sequence 
evident 
4 Completely organized, smooth flow with 
strong sequence 
Vocabulary 
1 Poor or inappropriate word choice 
2 Fair word choice; simple words 
3 Good word choice; meaning is clear 
4 Visual and imaginative word choice; 
appropriate use of vocabulary 
Sentence structure 
1 Poor, many errors 
2 Fair, choppy with variety 
3 Adequate, few errors and some varieties 
of lengths 
4 Excelent; no errors and variety of lengths 
Capitalization and 
punctuation 
1 Many error (over 10) 
2 Some errors (6-10) 
3 Very few errors (1-5) 
4 Error free 
Spelling 
1 Many error (over 10) 
2 Some errors (6-10) 
3 Very few errors (1-5) 
4 Error free 
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Model of Scoring a Composition 
No. The Writing Aspects The Maximum Score 
1 Ideas and development 1-4 
2 Organization 1-4 
3 Vocabulary 1-4 
4 Sentence structure 1-4 
5 Capitalization and punctuation 1-4 
6 Spelling 1-4 
Total Score 6-24 
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APPENDIX 2 
VALIDITY AND RELIABILITY 
OF RESEARCH 
INSTRUMENTS 
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Validity and Reliablity 
Treatment Test 
Post Test 
Rater 1 (Validity) 
Cor relations
1 ,631** ,568** ,502** ,402* ,390* ,771**
. ,000 ,001 ,004 ,025 ,030 ,000
31 31 31 31 31 31 31
,631** 1 ,632** ,573** ,326 ,429* ,805**
,000 . ,000 ,001 ,073 ,016 ,000
31 31 31 31 31 31 31
,568** ,632** 1 ,660** ,433* ,415* ,830**
,001 ,000 . ,000 ,015 ,020 ,000
31 31 31 31 31 31 31
,502** ,573** ,660** 1 ,345 ,404* ,769**
,004 ,001 ,000 . ,057 ,024 ,000
31 31 31 31 31 31 31
,402* ,326 ,433* ,345 1 ,324 ,643**
,025 ,073 ,015 ,057 . ,075 ,000
31 31 31 31 31 31 31
,390* ,429* ,415* ,404* ,324 1 ,660**
,030 ,016 ,020 ,024 ,075 . ,000
31 31 31 31 31 31 31
,771** ,805** ,830** ,769** ,643** ,660** 1
,000 ,000 ,000 ,000 ,000 ,000 .
31 31 31 31 31 31 31
Pearson Correlation
Sig. (2-tailed)
N
Pearson Correlation
Sig. (2-tailed)
N
Pearson Correlation
Sig. (2-tailed)
N
Pearson Correlation
Sig. (2-tailed)
N
Pearson Correlation
Sig. (2-tailed)
N
Pearson Correlation
Sig. (2-tailed)
N
Pearson Correlation
Sig. (2-tailed)
N
Btr_1
Btr_2
Btr_3
Btr_4
Btr_5
Btr_6
E
Btr_1 Btr_2 Btr_3 Btr_4 Btr_5 Btr_6 E
Correlation is signif icant at the 0.01 level (2-tailed).**. 
Correlation is signif icant at the 0.05 level (2-tailed).*. 
 
Rater  1 (Reliability) 
 
Case Process ing Summ ary
31 100,0
0 ,0
31 100,0
Valid
Excludeda
Total
Cases
N %
Listw ise deletion based on all
variables in the procedure.
a. 
 
 
Reliability Statis tics
,787 7
Cronbach's
Alpha N of  Items
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Rater  2 (Validity) 
Cor relations
1 ,599** ,632** ,388* ,517** ,478** ,812**
. ,000 ,000 ,031 ,003 ,007 ,000
31 31 31 31 31 31 31
,599** 1 ,641** ,628** ,478** ,451* ,851**
,000 . ,000 ,000 ,007 ,011 ,000
31 31 31 31 31 31 31
,632** ,641** 1 ,335 ,495** ,482** ,812**
,000 ,000 . ,065 ,005 ,006 ,000
31 31 31 31 31 31 31
,388* ,628** ,335 1 ,339 ,220 ,632**
,031 ,000 ,065 . ,062 ,234 ,000
31 31 31 31 31 31 31
,517** ,478** ,495** ,339 1 ,307 ,700**
,003 ,007 ,005 ,062 . ,093 ,000
31 31 31 31 31 31 31
,478** ,451* ,482** ,220 ,307 1 ,661**
,007 ,011 ,006 ,234 ,093 . ,000
31 31 31 31 31 31 31
,812** ,851** ,812** ,632** ,700** ,661** 1
,000 ,000 ,000 ,000 ,000 ,000 .
31 31 31 31 31 31 31
Pearson Correlation
Sig. (2-tailed)
N
Pearson Correlation
Sig. (2-tailed)
N
Pearson Correlation
Sig. (2-tailed)
N
Pearson Correlation
Sig. (2-tailed)
N
Pearson Correlation
Sig. (2-tailed)
N
Pearson Correlation
Sig. (2-tailed)
N
Pearson Correlation
Sig. (2-tailed)
N
Btr_1
Btr_2
Btr_3
Btr_4
Btr_5
Btr_6
E
Btr_1 Btr_2 Btr_3 Btr_4 Btr_5 Btr_6 E
Correlation is signif icant at the 0.01 level (2-tailed).**. 
Correlation is signif icant at the 0.05 level (2-tailed).*. 
 
Peneliti 2 (Reliability) 
 
Case Process ing Summ ary
31 100,0
0 ,0
31 100,0
Valid
Excludeda
Total
Cases
N %
Listw ise deletion based on all
variables in the procedure.
a. 
 
 
Reliability Statis tics
,788 7
Cronbach's
Alpha N of  Items
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Pre Test Treatment Test 
Rater 1 (Validity) 
 
Cor relations
1 ,549** ,268 ,537** ,338 ,322 ,678**
. ,001 ,145 ,002 ,063 ,077 ,000
31 31 31 31 31 31 31
,549** 1 ,451* ,456** ,552** ,599** ,796**
,001 . ,011 ,010 ,001 ,000 ,000
31 31 31 31 31 31 31
,268 ,451* 1 ,387* ,440* ,591** ,677**
,145 ,011 . ,032 ,013 ,000 ,000
31 31 31 31 31 31 31
,537** ,456** ,387* 1 ,609** ,456** ,746**
,002 ,010 ,032 . ,000 ,010 ,000
31 31 31 31 31 31 31
,338 ,552** ,440* ,609** 1 ,784** ,822**
,063 ,001 ,013 ,000 . ,000 ,000
31 31 31 31 31 31 31
,322 ,599** ,591** ,456** ,784** 1 ,825**
,077 ,000 ,000 ,010 ,000 . ,000
31 31 31 31 31 31 31
,678** ,796** ,677** ,746** ,822** ,825** 1
,000 ,000 ,000 ,000 ,000 ,000 .
31 31 31 31 31 31 31
Pearson Correlation
Sig. (2-tailed)
N
Pearson Correlation
Sig. (2-tailed)
N
Pearson Correlation
Sig. (2-tailed)
N
Pearson Correlation
Sig. (2-tailed)
N
Pearson Correlation
Sig. (2-tailed)
N
Pearson Correlation
Sig. (2-tailed)
N
Pearson Correlation
Sig. (2-tailed)
N
Btr_1
Btr_2
Btr_3
Btr_4
Btr_5
Btr_6
E
Btr_1 Btr_2 Btr_3 Btr_4 Btr_5 Btr_6 E
Correlation is signif icant at the 0.01 level (2-tailed).**. 
Correlation is signif icant at the 0.05 level (2-tailed).*. 
 
 
Rater 1 (Reliability) 
 
Case Process ing Summ ary
31 100,0
0 ,0
31 100,0
Valid
Excludeda
Total
Cases
N %
Listw ise deletion based on all
variables in the procedure.
a. 
 
 
 
Reliability Statis tics
,789 7
Cronbach's
Alpha N of  Items
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Rater  2 (Validity) 
 
Cor relations
1 ,561** ,683** ,628** ,526** ,484** ,826**
. ,001 ,000 ,000 ,002 ,006 ,000
31 31 31 31 31 31 31
,561** 1 ,537** ,735** ,427* ,344 ,760**
,001 . ,002 ,000 ,017 ,058 ,000
31 31 31 31 31 31 31
,683** ,537** 1 ,770** ,502** ,633** ,874**
,000 ,002 . ,000 ,004 ,000 ,000
31 31 31 31 31 31 31
,628** ,735** ,770** 1 ,516** ,525** ,877**
,000 ,000 ,000 . ,003 ,002 ,000
31 31 31 31 31 31 31
,526** ,427* ,502** ,516** 1 ,510** ,710**
,002 ,017 ,004 ,003 . ,003 ,000
31 31 31 31 31 31 31
,484** ,344 ,633** ,525** ,510** 1 ,721**
,006 ,058 ,000 ,002 ,003 . ,000
31 31 31 31 31 31 31
,826** ,760** ,874** ,877** ,710** ,721** 1
,000 ,000 ,000 ,000 ,000 ,000 .
31 31 31 31 31 31 31
Pearson Correlation
Sig. (2-tailed)
N
Pearson Correlation
Sig. (2-tailed)
N
Pearson Correlation
Sig. (2-tailed)
N
Pearson Correlation
Sig. (2-tailed)
N
Pearson Correlation
Sig. (2-tailed)
N
Pearson Correlation
Sig. (2-tailed)
N
Pearson Correlation
Sig. (2-tailed)
N
Btr_1
Btr_2
Btr_3
Btr_4
Btr_5
Btr_6
E
Btr_1 Btr_2 Btr_3 Btr_4 Btr_5 Btr_6 E
Correlation is signif icant at the 0.01 level (2-tailed).**. 
Correlation is signif icant at the 0.05 level (2-tailed).*. 
 
 
 
 
Rater  2 (Reliability) 
 
Case Process ing Summ ary
31 100,0
0 ,0
31 100,0
Valid
Excludeda
Total
Cases
N %
Listw ise deletion based on all
variables in the procedure.
a. 
 
 
Reliability Statis tics
,798 7
Cronbach's
Alpha N of  Items
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Validity and  Reliability 
Control Test 
Post Test 
Rater  1 (Validity) 
 
Cor relations
1 ,530** ,621** ,615** ,389* ,510** ,720**
. ,003 ,000 ,000 ,033 ,004 ,000
30 30 30 30 30 30 30
,530** 1 ,603** ,564** ,648** ,644** ,822**
,003 . ,000 ,001 ,000 ,000 ,000
30 30 30 30 30 30 30
,621** ,603** 1 ,560** ,635** ,580** ,795**
,000 ,000 . ,001 ,000 ,001 ,000
30 30 30 30 30 30 30
,615** ,564** ,560** 1 ,550** ,713** ,802**
,000 ,001 ,001 . ,002 ,000 ,000
30 30 30 30 30 30 30
,389* ,648** ,635** ,550** 1 ,821** ,853**
,033 ,000 ,000 ,002 . ,000 ,000
30 30 30 30 30 30 30
,510** ,644** ,580** ,713** ,821** 1 ,893**
,004 ,000 ,001 ,000 ,000 . ,000
30 30 30 30 30 30 30
,720** ,822** ,795** ,802** ,853** ,893** 1
,000 ,000 ,000 ,000 ,000 ,000 .
30 30 30 30 30 30 30
Pearson Correlation
Sig. (2-tailed)
N
Pearson Correlation
Sig. (2-tailed)
N
Pearson Correlation
Sig. (2-tailed)
N
Pearson Correlation
Sig. (2-tailed)
N
Pearson Correlation
Sig. (2-tailed)
N
Pearson Correlation
Sig. (2-tailed)
N
Pearson Correlation
Sig. (2-tailed)
N
Btr_1
Btr_2
Btr_3
Btr_4
Btr_5
Btr_6
E
Btr_1 Btr_2 Btr_3 Btr_4 Btr_5 Btr_6 E
Correlation is signif icant at the 0.01 level (2-tailed).**. 
Correlation is signif icant at the 0.05 level (2-tailed).*. 
 
 
 
Rater 1 (Reliability) 
 
Case Process ing Summ ary
30 96,8
1 3,2
31 100,0
Valid
Excludeda
Total
Cases
N %
Listw ise deletion based on all
variables in the procedure.
a. 
 
 
Reliability Statis tics
,801 7
Cronbach's
Alpha N of  Items
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Rater 2 (Validity) 
 
Cor relations
1 ,666** ,593** ,646** ,476** ,554** ,807**
. ,000 ,001 ,000 ,008 ,002 ,000
30 30 30 30 30 30 30
,666** 1 ,553** ,624** ,532** ,550** ,789**
,000 . ,002 ,000 ,002 ,002 ,000
30 30 30 30 30 30 30
,593** ,553** 1 ,689** ,486** ,636** ,799**
,001 ,002 . ,000 ,007 ,000 ,000
30 30 30 30 30 30 30
,646** ,624** ,689** 1 ,610** ,621** ,848**
,000 ,000 ,000 . ,000 ,000 ,000
30 30 30 30 30 30 30
,476** ,532** ,486** ,610** 1 ,717** ,794**
,008 ,002 ,007 ,000 . ,000 ,000
30 30 30 30 30 30 30
,554** ,550** ,636** ,621** ,717** 1 ,848**
,002 ,002 ,000 ,000 ,000 . ,000
30 30 30 30 30 30 30
,807** ,789** ,799** ,848** ,794** ,848** 1
,000 ,000 ,000 ,000 ,000 ,000 .
30 30 30 30 30 30 30
Pearson Correlation
Sig. (2-tailed)
N
Pearson Correlation
Sig. (2-tailed)
N
Pearson Correlation
Sig. (2-tailed)
N
Pearson Correlation
Sig. (2-tailed)
N
Pearson Correlation
Sig. (2-tailed)
N
Pearson Correlation
Sig. (2-tailed)
N
Pearson Correlation
Sig. (2-tailed)
N
Btr_1
Btr_2
Btr_3
Btr_4
Btr_5
Btr_6
E
Btr_1 Btr_2 Btr_3 Btr_4 Btr_5 Btr_6 E
Correlation is signif icant at the 0.01 level (2-tailed).**. 
 
 
Rater  2 (Reliability) 
 
Case Process ing Summ ary
30 96,8
1 3,2
31 100,0
Valid
Excludeda
Total
Cases
N %
Listw ise deletion based on all
variables in the procedure.
a. 
 
 
 
Reliability Statis tics
,801 7
Cronbach's
Alpha N of  Items
 
 
 
 
 
 
84 
 
Control Test 
Pre Test 
Rater  1 (Validity) 
 
Cor relations
1 ,620** ,593** ,714** ,748** ,670** ,834**
. ,000 ,001 ,000 ,000 ,000 ,000
30 30 30 30 30 30 30
,620** 1 ,855** ,599** ,768** ,639** ,854**
,000 . ,000 ,000 ,000 ,000 ,000
30 30 30 30 30 30 30
,593** ,855** 1 ,454* ,666** ,589** ,786**
,001 ,000 . ,012 ,000 ,001 ,000
30 30 30 30 30 30 30
,714** ,599** ,454* 1 ,794** ,742** ,832**
,000 ,000 ,012 . ,000 ,000 ,000
30 30 30 30 30 30 30
,748** ,768** ,666** ,794** 1 ,875** ,951**
,000 ,000 ,000 ,000 . ,000 ,000
30 30 30 30 30 30 30
,670** ,639** ,589** ,742** ,875** 1 ,897**
,000 ,000 ,001 ,000 ,000 . ,000
30 30 30 30 30 30 30
,834** ,854** ,786** ,832** ,951** ,897** 1
,000 ,000 ,000 ,000 ,000 ,000 .
30 30 30 30 30 30 30
Pearson Correlation
Sig. (2-tailed)
N
Pearson Correlation
Sig. (2-tailed)
N
Pearson Correlation
Sig. (2-tailed)
N
Pearson Correlation
Sig. (2-tailed)
N
Pearson Correlation
Sig. (2-tailed)
N
Pearson Correlation
Sig. (2-tailed)
N
Pearson Correlation
Sig. (2-tailed)
N
Btr_1
Btr_2
Btr_3
Btr_4
Btr_5
Btr_6
E
Btr_1 Btr_2 Btr_3 Btr_4 Btr_5 Btr_6 E
Correlation is signif icant at the 0.01 level (2-tailed).**. 
Correlation is signif icant at the 0.05 level (2-tailed).*. 
 
 
Rater  1 (Reliability) 
 
Case Process ing Summ ary
30 96,8
1 3,2
31 100,0
Valid
Excludeda
Total
Cases
N %
Listw ise deletion based on all
variables in the procedure.
a. 
 
 
Reliability Statis tics
,808 7
Cronbach's
Alpha N of  Items
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Rater 2 (Validity) 
 
Cor relations
1 ,487** ,461* ,537** ,523** ,571** ,725**
. ,006 ,010 ,002 ,003 ,001 ,000
30 30 30 30 30 30 30
,487** 1 ,837** ,710** ,459* ,852** ,885**
,006 . ,000 ,000 ,011 ,000 ,000
30 30 30 30 30 30 30
,461* ,837** 1 ,510** ,512** ,707** ,824**
,010 ,000 . ,004 ,004 ,000 ,000
30 30 30 30 30 30 30
,537** ,710** ,510** 1 ,462* ,714** ,793**
,002 ,000 ,004 . ,010 ,000 ,000
30 30 30 30 30 30 30
,523** ,459* ,512** ,462* 1 ,640** ,747**
,003 ,011 ,004 ,010 . ,000 ,000
30 30 30 30 30 30 30
,571** ,852** ,707** ,714** ,640** 1 ,919**
,001 ,000 ,000 ,000 ,000 . ,000
30 30 30 30 30 30 30
,725** ,885** ,824** ,793** ,747** ,919** 1
,000 ,000 ,000 ,000 ,000 ,000 .
30 30 30 30 30 30 30
Pearson Correlation
Sig. (2-tailed)
N
Pearson Correlation
Sig. (2-tailed)
N
Pearson Correlation
Sig. (2-tailed)
N
Pearson Correlation
Sig. (2-tailed)
N
Pearson Correlation
Sig. (2-tailed)
N
Pearson Correlation
Sig. (2-tailed)
N
Pearson Correlation
Sig. (2-tailed)
N
Btr_1
Btr_2
Btr_3
Btr_4
Btr_5
Btr_6
E
Btr_1 Btr_2 Btr_3 Btr_4 Btr_5 Btr_6 E
Correlation is signif icant at the 0.01 level (2-tailed).**. 
Correlation is signif icant at the 0.05 level (2-tailed).*. 
 
 
Rater 2 (Reliability) 
 
Case Process ing Summ ary
30 96,8
1 3,2
31 100,0
Valid
Excludeda
Total
Cases
N %
Listw ise deletion based on all
variables in the procedure.
a. 
 
 
Reliability Statis tics
,802 7
Cronbach's
Alpha N of  Items
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APPENDIX 3 
LESSON PLANS AND 
LEARNING MATERIALS 
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LESSON PLAN I  
(Treatment Class) 
 
School   : SMP N 2 Temon 
Subject  : English 
Grade/ Semester : VIII / 2 
Text Type  : Recount text 
Skill   : Writing 
Time Allocation : 2 x 40 minutes 
Theme   : My First Experience 
 
A. Standard of Competences : 
6. The students should be able to express meaning on written functional texts and very short 
monologue in forms of descriptive and recount texts in order to interact with the nearest 
environment. 
B. Basic Competency :  
6.6.The students should be able to express meaning on short written functional text with 
various written language accurately, fluently, and acceptable in order to interact with the 
nearest environment. 
6.7.The students should be able to express meaning and rhetoric steps on short essay with 
various written language accurately, fluently, and acceptable in order to interact with the 
nearest environment in descriptive and recount text. 
 
C. Learning Objectives 
In the end of the lesson, the students are able to make a short recount text about their first 
experience. 
 
D. Indicators 
1. Students are able to identify the characteristics of recount text. 
2. Students are able to use appropriate tense and recount text generic structure. 
3. Students are able to make a short recount text with guided writing. 
 
E. Materials 
Recount text tells‟ „what happened‟. The purpose of the text is to document a series of 
events and evaluate their significance in some way. It focuses on a sequence of events, all of 
which relate to the occasion. It also has expressions of attitude and feeling. 
 
The text recount is organized to include: 
 an Introduction paragraph providing background information needed to understand the 
text, for example, who was involved, where it happened, when it happened 
 Body paragraph  usually recounted in a chronological order 
 Ending paragraph/personal comments on the incident 
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Input text: 
 
Going Fishing for the First Time 
 
 Last week, my uncle asked to go fishing with him in the river near his house. He also told 
me that the scenery there is beautiful. I was excited because I had never gone fishing before. 
Therefore, he taught me how to do it very well.  
 We left at 9 a.m. When we got to the river, there were already some people. They were 
also fishing. Then, we looked for convenient place under a tree. We put our fishing 
equipment and our lunch box at the mat we brought. After that, my uncle taught me how to 
catch fish. He did it very patiently.  
Suddenly in the middle of fishing, I felt something really heavy catching my hook. I could 
not pull it until I slipped and fell into the river. I did not realize that the grass was slippery. 
My uncle pulled me out quickly. He helped me reach the ground. Thank god I was safe 
even though I have mud all over my face. It was embarrassing.  
 
 
Guided Writing 
 
My First Experience to ride a bicycle 
 
One day, when I was five years old, my father bought a bicycle. That was “BMX”  I think it 
was small light object and easy to ride it. I persuaded my father to teach me to ride “BMX ". 
Firstly, my father refused my request and promised that he would teach me two or three years 
later, but I still whimpered. Finally, my father surrendered and promised to teach me. 
 
He began to teach me riding the bicycle around a field in my village. My father was very 
patient to give me some directions. I was very happy when I realized my ability to ride a bicycle.  
One day later, when I was alone at home, I intended to try my riding ability. So, I tried 
bravely. All ran fluently in the beginning, but when I was going back to my home and I must 
pass through a narrow slippery street, I got nervous. I lost my control and I fell to the ditch. 
 
 After that, I told my father about the last accident. I imagined my father would be angry 
and never let me ride again. But the reality my father was very proud of me. He just gave me 
some advices and since that accident, I got my father's permission to ride a bicycle. 
 
 
F. Method/ Technique:Genre-Based Technique  
1) BKOF (Building Knowledge of Field) 
2) MOT (Modelling and Deconstructionof Text) 
3) JCOT (Joint Construction of Text) 
4) ICOT (Independent Construction of Text) 
G. Teaching and Learning Activities 
1. Opening Activities 
a. The teacher greets the students 
b. Students respond to the teachers‟ greeting.  
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c. The leader of the class leads a prayer. 
d. The teacher checks students‟ attendance 
e. Students listen to the information of material that will be explained by the teacher. 
2. Main Activities   
(See Appendix I for Treatment Class) 
a. BKOF(See Task I) 
1. The teacher asks some questions to the students about their first experience. 
2. Students answer the questions based in their experience orally. 
b. MOT(See Task II – Task IV) 
1. The teacher gives an example of recount text of “Going Fishing for The First Time” 
to the students. 
2. Students recognize the generic structures of recount text “Going Fishing for The 
First Time”.  
3. Students recognize the language features of recount text “Going Fishing for The 
First Time”. 
4. Students identify the purpose of a recount text of “Going Fishing for The First 
Time”. 
c. JCOT(See Task V) 
1. The teacher gives the students some guiding questions, guiding key words and 
guiding pictures.  
2. Students write a simple recount text based on the guided writing. 
d. ICOT(See Task VI) 
1. Students write a simple recount text individually. 
3. Closing Activities 
a. The teacher and students make conclusion from the material given today. 
b. The teacher gives feedback from today‟s discussion. 
c. The teacher informs the materials that will be discussed in the next meeting. 
d. Students end the lesson with a prayer. 
H. Sources :  
Priyana, Joko. 2008. Scaffolding English for Junior High School Grade VIII. Jakarta: 
PusatPerbukuanDepdiknas. 
 
I. Evaluation 
1. Techniques : written text 
2. Model  : semi-guided writing 
3. Rubric  : (See Table 7) 
 
     
 
 
       Temon,  Mei 2013 
 
Teacher,      Researcher,  
 
 
 
       Yosep Dwi Anggara 
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LESSON PLAN 2  
(Treatment Class) 
 
School   : SMP N 2 Temon 
Subject  : English 
Grade/ Semester : VIII / 2 
Text Type  : Recount text 
Skill   : Writing 
Time Allocation : 2 x 40 minutes 
Theme   : Pangandaran Beach 
 
A. Standard of Competences : 
6. The students should be able to express meaning on written functional texts and very 
short monologue in forms of descriptive and recount texts in order to interact with the 
nearest environment. 
B. Basic Competency :  
6.6.The students should be able to express meaning on short written functional text with 
various written language accurately, fluently, and acceptable in order to interact with 
the nearest environment. 
6.7.The students should be able to express meaning and rhetoric steps on short essay with 
various written language accurately, fluently, and acceptable in order to interact with 
the nearest environment in descriptive and recount text. 
C. Learning Objectives 
In the end of the lesson, the students are able to make a short recount text in their trip 
experience. 
D. Indicators 
1. Students are able to identify the characteristics of recount text. 
2. Students are able to use appropriate tense and recount text generic structure. 
3. Students are able to make a short recount text with guided writing. 
E. Materials 
Simple Past Tense: 
Simple past tense is used to express something that happened in the past. Here is the 
pattern. 
S + Past Tense (Verb 2) 
Examples: 
I went to the market yesterday. 
S V2 
I visited Monas last year. 
S V2 
 
 
Input text: 
 
Pangandaran Beach 
 
 The tour to Pangandaran Beach started on holiday last semester. We decided to go to 
Pangandaran Beach by our motorbike. That was very interesting tour. Riding a motorbike 
from my hometown, Cirebon, to Pangandaran Beach with my best friends made me feel 
excited. 
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 The tour to Pangandaran Beach began at 09.00 a.m. in the morning and it took 5 hours 
riding to Pangandaran Beach. There were so many story that my friends and I got when we 
were in the tour such as there was my friend who got lost, ran out of fuel in the middle of 
jungle, and so forth. But it was interesting, because it was the first moment that I ever had in 
touring. 
 We arrived at Pangandaran Beach at 02.00 p.m. and we stright to move to the beach. 
At beach we just lied down there to stretch our muscle because of 5 hours riding. We also had 
a lunch there by eating some foods that we brought from Cirebon. That was very nice 
moment when we shared our own food to others. 
 After we had enough rest, we began to explore Pangandaran Beach. Started by 
exploring the beach, and the sea using rented boat. Then we went to dive by renting some 
diving equipment. We could see many coral there. We just had 2 hours to enjoy Pangandaran 
Beach because we had to come back to Cirebon. 
 We came back to Cirebon at 04.00 p.m. It was imposible to ride in the night, so we 
just decided to stay over in our friend house in Ciamis and we started to come back in the 
morning. That was very nice experience that I and my friends ever had. We would never 
forget that moment. 
 
 
 
GUIDED WRITING 
 
 A Study Tour to Bali 
 
 I was in senior high school when at the first time I went to Bali Island. I went there 
with my teachers and my friends. It was a study tour actually. My teacher, classmate, and I 
were in the same bus. We left our school at 8 a.m. 
  The journey from Pati to Bali took a day. I was so exhausted because I had to sit 
along the journey. Actually, it was a funny journey because I spent all of my time with my 
friends, like playing games, laughing, and kidding. But I felt that all of my tiredness gone all 
of sudden when we arrived at the Sanur Beach. It was still morning. I saw a sun rise which 
was so beautiful. Then we were drove to the hotel to take a rest and had meals.  
 After that, we went to the Nusa Dua Beach. There were so many activities to do there. 
We could play parasailing, banana boat, and so on. But I chose to go to a little island which 
had a lot of reptile there. There were snakes, turtles, etc. The scenery was so beautiful 
because I was in the middle of the sea!  
 Next, we went to Garuda Wisnu Kencana (GWK). There were two statues which were 
so big. They were Wisnu and his bird, called Garuda. I was interested in its relief on the rock 
but, actually, I did not know the story on it.  
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 At last, we went to the Sosro Company. We learned a lot of things there from the first 
step till the end of making a tea. After that, we went back to Pati. 
 After a very long journey, through the land and the sea, I learned something about 
nature and human products. Although it took a lot of my energy, I felt so happy because I 
spent all of my time with my friends. 
 
 
 
F. Method/ Technique:Genre-Based Technique  
1) BKOF (Building Knowledge of Field) 
2) MOT (Modelling and Deconstruction of Text) 
3) JCOT (Joint Construction of Text) 
4) ICOT (Independent Construction of Text) 
G. Teaching and Learning Activities 
1. Opening Activities 
a. The teacher greets the students 
b. Students respond to the teachers’ greeting.  
c. The leader of the class leads a prayer. 
d. The teacher checks students’ attendance 
e. Students listen to the information of material that will be explained by the teacher. 
2. Main Activities   
(See Appendix III for Treatment Class) 
a. BKOF(See Task I) 
1. The teacher shows a picture of Pangandaran Beach. 
2. Students answer the questions based in their experience orally. 
b. MOT(See Task II – Task IV) 
1. The teacher gives an example of recount text of “Pangandaran Beach” to the 
students. 
2. Students recognize the generic structures of recount text “Pangandaran Beach”. 
3. Students recognize the language features of recount text “Pangandaran Beach”. 
4. Students identify the purpose of a recount text of“Pangandaran Beach”. 
c. JCOT(See Task V) 
1. The teacher gives the students some guiding questions, guiding key words and 
guiding pictures.  
2. Students write a simple recount text based on the guided writing. 
d. ICOT(See task VI) 
1. Students write a simple recount text individually. 
3. Closing Activities 
a. The teacher and students make conclusion from the material given today. 
b. The teacher gives feedback from today’s discussion. 
c. The teacher informs the materials that will be discussed in the next meeting. 
d. Students end the lesson with a prayer. 
H. Sources :  
Priyana, Joko. 2008. Scaffolding English for Junior High School Grade VIII. Jakarta: 
PusatPerbukuanDepdiknas. 
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I. Evaluation 
1. Techniques : written text 
2. Model  : semi-guided writing 
3. Rubric  :(See Table 7) 
 
 
 
       Temon,  May  2013 
 
Teacher,      Researcher,  
 
 
 
       Yosep Dwi Anggara 
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LESSON PLAN 3  
(Treatment Class) 
 
School   : SMP N 2 Temon 
Subject  : English 
Grade/ Semester : VIII / 2 
Text Type  : Recount text 
Skill   : Writing 
Time Allocation : 2 x 40 minutes 
Theme   : My Busy Day 
 
A. Standard of Competences : 
6. The students should be able to express meaning on written functional texts and very 
short monologue in forms of descriptive and recount texts in order to interact with the 
nearest environment. 
B. Basic Competency :  
6.6.The students should be able to express meaning on short written functional text with 
various written language accurately, fluently, and acceptable in order to interact with 
the nearest environment. 
6.7.The students should be able to express meaning and rhetoric steps on short essay with 
various written language accurately, fluently, and acceptable in order to interact with 
the nearest environment in descriptive and recount text. 
C. Learning Objectives 
In the end of the lesson, the students are able to make a short recount text in their daily 
life. 
D. Indicators 
1. Students are able to identify the characteristics of recount text. 
2. Students are able to use appropriate tense and recount text generic structure. 
3. Students are able to make a short recount text based on the comic strip. 
E. Materials 
Connecting Words 
In the letter above, you find words and phrases used to start, connect a sentence with the 
next one, and end an explanation. 
Those words and phrases are: 
 First 
 Then 
 After that 
 Finally  
 
Input text: 
 
MY BUSY DAY 
 
 Last Monday was a busy day for me. I spent my time to do a lot of activities from 
college to my home. 
 
 First, at the morning, I did my presentation's assignment with my partner, she was 
Nurhidayah. It took 3 hours. And then we went to the campus for joining lecture. But, the 
lecturer said that our presentation would be started next week. It made us disappointed. The 
class was finished at 12.30. 
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 After that, I had to go home because my grandmother was in a bad condition. She was 
hospitalized. So, it was a must for me to back home at that time. When I got there, there were 
so many members of my family. There were about 10 people. My aunt, my niece, my uncle 
and some of my cousins.  
 We all hoped that our grandmother would get better soon. Finally, those activities 
made my day busy. 
 
 
Guided Writing 
 
Hi Jen, 
   
 I can't write a lot! Fridays are really busy for me. First, At 8.00 I have math - ugh! 
Everyone says it will be useful someday, but I'm not so sure. Then, at 9.00 I have science. It's 
difficult, but interesting. Next, At 10.00 I have history. After that, we have lunch from 12.00 
to 1.00. The first subject after lunch is literature. It's easy. And I like my literature teacher, 
Mr. Lopez. He's such fun. My classes finish at 2.00. But after that I have gymnastics club for 
two hours. This is really challenging! Our teacher is very strict, and we get very tired. Finally, 
I go to my music club. Music is cool, I like go to music club so much.  
 
Your friend, Yu Mei. 
 
 
 
 
F. Method/ Technique:Genre-Based Technique  
1) BKOF (Building Knowledge of Field) 
2) MOT (Modelling and Deconstruction of Text) 
3) JCOT (Joint Construction of Text) 
4) ICOT (Independent Construction of Text) 
 
 
G. Teaching and Learning Activities 
1. Opening Activities 
a. The teacher greets the students 
b. Students respond to the teachers’ greeting.  
c. The leader of the class leads a prayer. 
d. The teacher checks students’ attendance 
e. Students listen to the information of material that will be explained by the teacher. 
2. Main Activities   
(See Appendix V for Treatment Class) 
a. BKOF(See Task I) 
1. The teacher shows some pictures of interesting place in Jakarta. 
2. Students answer the questions based in their experience orally. 
b. MOT(See Task II – Task IV) 
1. The teacher gives an example of recount text of “My Busy Day” to the students. 
2. Students recognize the generic structures of recount text “My Busy Day”. 
3. Students recognize the language features of recount text “My Busy Day”. 
4. Students identify the purpose of a recount text of“My Busy Day”. 
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c. JCOT(See Task V) 
1. The teacher gives the students some guiding questions, guiding key words and 
guiding pictures.  
2. Students write a simple recount text based on the guided writing. 
d. ICOT(see Task VI) 
1. Students write a simple recount text individually. 
3. Closing Activities 
a. The teacher and students make conclusion from the material given today. 
b. The teacher gives feedback from today’s discussion. 
c. The teacher informs the materials that will be discussed in the next meeting. 
d. Students end the lesson with a prayer. 
H. Sources :  
Priyana, Joko. 2008. Scaffolding English for Junior High School Grade VIII. Jakarta: 
PusatPerbukuanDepdiknas. 
I. Evaluation 
1. Techniques : written text 
2. Model  : semi-guided writing 
3. Rubric  :(See Table 7) 
 
 
 
       Temon,  May 2013 
 
Teacher,      Researcher,  
 
 
 
       Yosep Dwi Anggara 
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LESSON PLAN I  
(Control Class) 
 
School   : SMP N 2 Temon 
Subject  : English 
Grade/ Semester : VIII / 2 
Text Type  : Recount text 
Skill   : Writing 
Time Allocation : 2 x 40 minutes 
Theme   : My First Experience 
 
A. Standard of Competences : 
6. The students should be able to express meaning on written functional texts and very short 
monologue in forms of descriptive and recount texts in order to interact with the nearest 
environment. 
B. Basic Competency :  
6.6.The students should be able to express meaning on short written functional text with 
various written language accurately, fluently, and acceptable in order to interact with the 
nearest environment. 
6.7.The students should be able to express meaning and rhetoric steps on short essay with 
various written language accurately, fluently, and acceptable in order to interact with the 
nearest environment in descriptive and recount text. 
 
C. Learning Objectives 
In the end of the lesson, the students are able to make a short recount text about their first 
experience. 
 
D. Indicators 
1. Students are able to identify the characteristics of recount text. 
2. Students are able to use appropriate tense and recount text generic structure. 
3. Students are able to make a short recount text based on their first experience.  
 
E. Materials 
Recount text tells‟ „what happened‟. The purpose of the text is to document a series of 
events and evaluate their significance in some way. It focuses on a sequence of events, all of 
which relate to the occasion. It also has expressions of attitude and feeling. 
 
The text recount is organized to include: 
 an Introduction paragraph providing background information needed to understand the 
text, for example, who was involved, where it happened, when it happened 
 Body paragraph  usually recounted in a chronological order 
 Ending paragraph/personal comments on the incident 
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Input text: 
 
Going Fishing for the First Time 
 
 Last week, my uncle asked to go fishing with him in the river near his house. He also told 
me that the scenery there is beautiful. I was excited because I had never gone fishing before. 
Therefore, he taught me how to do it very well.  
 We left at 9 a.m. When we got to the river, there were already some people. They were 
also fishing. Then, we looked for convenient place under a tree. We put our fishing 
equipment and our lunch box at the mat we brought. After that, my uncle taught me how to 
catch fish. He did it very patiently.  
Suddenly in the middle of fishing, I felt something really heavy catching my hook. I could 
not pull it until I slipped and fell into the river. I did not realize that the grass was slippery. 
My uncle pulled me out quickly. He helped me reach the ground. Thank god I was safe 
even though I have mud all over my face. It was embarrassing.  
 
 
F. Method/ Technique:Genre-Based Technique  
1) BKOF (Building Knowledge of Field) 
2) MOT (Modelling and Deconstructionof Text) 
3) JCOT (Joint Construction of Text) 
4) ICOT (Independent Construction of Text) 
G. Teaching and Learning Activities 
1. Opening Activities 
a. The teacher greets the students 
b. Students respond to the teachers‟ greeting.  
c. The leader of the class leads a prayer. 
d. The teacher checks students‟ attendance 
e. Students listen to the information of material that will be explained by the teacher. 
2. Main Activities   
(See Appendix I for Treatment Class) 
a. BKOF(See Task I) 
1. The teacher asks some questions to the students about their first experience. 
2. Students answer the questions based in their experience orally. 
b. MOT(See Task II – Task IV) 
1. The teacher gives an example of recount text of “Going Fishing for The First Time” 
to the students. 
2. Students recognize the generic structures of recount text “Going Fishing for The 
First Time”.  
3. Students recognize the language features of recount text “Going Fishing for The 
First Time”. 
4. Students identify the purpose of a recount text of “Going Fishing for The First 
Time”. 
c. JCOT(See Task V) 
1. Students write a simple recount text based on their first experience in groups of 
four. 
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d. ICOT(See Task VI) 
1. Students write a simple recount text individually. 
3. Closing Activities 
a. The teacher and students make conclusion from the material given today. 
b. The teacher gives feedback from today‟s discussion. 
c. The teacher informs the materials that will be discussed in the next meeting. 
d. Students end the lesson with a prayer. 
H. Sources :  
Priyana, Joko. 2008. Scaffolding English for Junior High School Grade VIII. Jakarta: 
PusatPerbukuanDepdiknas. 
 
I. Evaluation 
1. Techniques : written text 
2. Model  : semi-guided writing 
3. Rubric  : (See Table 7) 
 
     
 
 
       Temon,  Mei 2013 
 
Teacher,      Researcher,  
 
 
 
       Yosep Dwi Anggara 
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LESSON PLAN 2  
(Control Class) 
 
School   : SMP N 2 Temon 
Subject  : English 
Grade/ Semester : VIII / 2 
Text Type  : Recount text 
Skill   : Writing 
Time Allocation : 2 x 40 minutes 
Theme   : Pangandaran Beach 
 
A. Standard of Competences : 
6. The students should be able to express meaning on written functional texts and very 
short monologue in forms of descriptive and recount texts in order to interact with the 
nearest environment. 
B. Basic Competency :  
6.6.The students should be able to express meaning on short written functional text with 
various written language accurately, fluently, and acceptable in order to interact with 
the nearest environment. 
6.7.The students should be able to express meaning and rhetoric steps on short essay with 
various written language accurately, fluently, and acceptable in order to interact with 
the nearest environment in descriptive and recount text. 
C. Learning Objectives 
In the end of the lesson, the students are able to make a short recount text in their trip 
experience. 
D. Indicators 
1. Students are able to identify the characteristics of recount text. 
2. Students are able to use appropriate tense and recount text generic structure. 
3. Students are able to make a short recount text based on their trip experience. 
E. Materials 
Simple Past Tense: 
Simple past tense is used to express something that happened in the past. Here is the 
pattern. 
S + Past Tense (Verb 2) 
Examples: 
I went to the market yesterday. 
S V2 
I visited Monas last year. 
S V2 
 
 
Input text: 
 
Pangandaran Beach 
 
 The tour to Pangandaran Beach started on holiday last semester. We decided to go to 
Pangandaran Beach by our motorbike. That was very interesting tour. Riding a motorbike 
from my hometown, Cirebon, to Pangandaran Beach with my best friends made me feel 
excited. 
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 The tour to Pangandaran Beach began at 09.00 a.m. in the morning and it took 5 hours 
riding to Pangandaran Beach. There were so many story that my friends and I got when we 
were in the tour such as there was my friend who got lost, ran out of fuel in the middle of 
jungle, and so forth. But it was interesting, because it was the first moment that I ever had in 
touring. 
 We arrived at Pangandaran Beach at 02.00 p.m. and we stright to move to the beach. 
At beach we just lied down there to stretch our muscle because of 5 hours riding. We also had 
a lunch there by eating some foods that we brought from Cirebon. That was very nice 
moment when we shared our own food to others. 
 After we had enough rest, we began to explore Pangandaran Beach. Started by 
exploring the beach, and the sea using rented boat. Then we went to dive by renting some 
diving equipment. We could see many coral there. We just had 2 hours to enjoy Pangandaran 
Beach because we had to come back to Cirebon. 
 We came back to Cirebon at 04.00 p.m. It was imposible to ride in the night, so we 
just decided to stay over in our friend house in Ciamis and we started to come back in the 
morning. That was very nice experience that I and my friends ever had. We would never 
forget that moment. 
 
 
 
 
F. Method/ Technique:Genre-Based Technique  
1) BKOF (Building Knowledge of Field) 
2) MOT (Modelling and Deconstruction of Text) 
3) JCOT (Joint Construction of Text) 
4) ICOT (Independent Construction of Text) 
G. Teaching and Learning Activities 
1. Opening Activities 
a. The teacher greets the students 
b. Students respond to the teachers’ greeting.  
c. The leader of the class leads a prayer. 
d. The teacher checks students’ attendance 
e. Students listen to the information of material that will be explained by the teacher. 
2. Main Activities   
(See Appendix III for Treatment Class) 
a. BKOF(See Task I) 
1. The teacher shows a picture of Pangandaran Beach. 
2. Students answer the questions based in their experience orally. 
b. MOT(See Task II – Task IV) 
1. The teacher gives an example of recount text of “Pangandaran Beach” to the 
students. 
2. Students recognize the generic structures of recount text “Pangandaran Beach”. 
3. Students recognize the language features of recount text “Pangandaran Beach”. 
4. Students identify the purpose of a recount text of“Pangandaran Beach”. 
c. JCOT(See Task V) 
1. Students write a simple recount text based on their trip experience in groups of 
four. 
d. ICOT(See task VI) 
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1. Students write a simple recount text individually. 
3. Closing Activities 
a. The teacher and students make conclusion from the material given today. 
b. The teacher gives feedback from today’s discussion. 
c. The teacher informs the materials that will be discussed in the next meeting. 
d. Students end the lesson with a prayer. 
H. Sources :  
Priyana, Joko. 2008. Scaffolding English for Junior High School Grade VIII. Jakarta: 
PusatPerbukuanDepdiknas. 
 
 
 
I. Evaluation 
1. Techniques : written text 
2. Model  : semi-guided writing 
3. Rubric  :(See Table 7) 
 
 
 
       Temon,  May  2013 
 
Teacher,      Researcher,  
 
 
 
       Yosep Dwi Anggara 
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LESSON PLAN 3  
(Control Class) 
 
School   : SMP N 2 Temon 
Subject  : English 
Grade/ Semester : VIII / 2 
Text Type  : Recount text 
Skill   : Writing 
Time Allocation : 2 x 40 minutes 
Theme   : My Busy Day 
 
A. Standard of Competences : 
6. The students should be able to express meaning on written functional texts and very 
short monologue in forms of descriptive and recount texts in order to interact with the 
nearest environment. 
B. Basic Competency :  
6.6.The students should be able to express meaning on short written functional text with 
various written language accurately, fluently, and acceptable in order to interact with 
the nearest environment. 
6.7.The students should be able to express meaning and rhetoric steps on short essay with 
various written language accurately, fluently, and acceptable in order to interact with 
the nearest environment in descriptive and recount text. 
C. Learning Objectives 
In the end of the lesson, the students are able to make a short recount text in their daily 
life. 
D. Indicators 
1. Students are able to identify the characteristics of recount text. 
2. Students are able to use appropriate tense and recount text generic structure. 
3. Students are able to make a short recount text based on their daily life. 
E. Materials 
Connecting Words 
In the letter above, you find words and phrases used to start, connect a sentence with the 
next one, and end an explanation. 
Those words and phrases are: 
 First 
 Then 
 After that 
 Finally  
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Input text: 
 
MY BUSY DAY 
 
 Last Monday was a busy day for me. I spent my time to do a lot of activities from 
college to my home. 
 
 First, at the morning, I did my presentation's assignment with my partner, she was 
Nurhidayah. It took 3 hours. And then we went to the campus for joining lecture. But, the 
lecturer said that our presentation would be started next week. It made us disappointed. The 
class was finished at 12.30. 
 After that, I had to go home because my grandmother was in a bad condition. She was 
hospitalized. So, it was a must for me to back home at that time. When I got there, there were 
so many members of my family. There were about 10 people. My aunt, my niece, my uncle 
and some of my cousins.  
 We all hoped that our grandmother would get better soon. Finally, those activities 
made my day busy. 
 
 
F. Method/ Technique:Genre-Based Technique  
1) BKOF (Building Knowledge of Field) 
2) MOT (Modelling and Deconstruction of Text) 
3) JCOT (Joint Construction of Text) 
4) ICOT (Independent Construction of Text) 
 
G. Teaching and Learning Activities 
1. Opening Activities 
a. The teacher greets the students 
b. Students respond to the teachers’ greeting.  
c. The leader of the class leads a prayer. 
d. The teacher checks students’ attendance 
e. Students listen to the information of material that will be explained by the teacher. 
2. Main Activities   
(See Appendix V for Treatment Class) 
a. BKOF(See Task I) 
1. The teacher shows some pictures of interesting place in Jakarta. 
2. Students answer the questions based in their experience orally. 
b. MOT(See Task II – Task IV) 
1. The teacher gives an example of recount text of “My Busy Day” to the students. 
2. Students recognize the generic structures of recount text “My Busy Day”. 
3. Students recognize the language features of recount text “My Busy Day”. 
4. Students identify the purpose of a recount text of “My Busy Day”. 
 
c. JCOT(See Task V) 
1. Students write a simple recount text based on their daily life in groups of four. 
d. ICOT(see Task VI) 
1. Students write a simple recount text individually. 
3. Closing Activities 
a. The teacher and students make conclusion from the material given today. 
b. The teacher gives feedback from today’s discussion. 
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c. The teacher informs the materials that will be discussed in the next meeting. 
d. Students end the lesson with a prayer. 
H. Sources :  
Priyana, Joko. 2008. Scaffolding English for Junior High School Grade VIII. Jakarta: 
PusatPerbukuanDepdiknas. 
I. Evaluation 
1. Techniques : written text 
2. Model  : semi-guided writing 
3. Rubric  :(See Table 7) 
 
 
 
       Temon,  May 2013 
 
Teacher,      Researcher,  
 
 
 
       Yosep Dwi Anggara 
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APPENDIX I 
Treatment Class 
 
LEARNING MATERIALS 
 
 
 
Main topic: Going Fishing for the First Time 
Focus on Writing 
 
 
Answer the following questions. Share your answer with your classmates in groups of 
four. 
 
 
 
1. How did you feel during your last holiday? 
2. Did you have any interesting experience during your last holiday?What was it? 
3. Was there anything you experienced for the first time during the holiday? 
 
 
 
 
 
 
What do you know about the fishing? Read and study the text below. Then, answer 
the following questions. 
 
SNAPSHOT 
TASK I 
LESSON PROPER 
TASK II 
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Questions  
1. What is the topic of the text above? 
2. Where did the writer go last week? 
3. What did he do in the river? 
4. What happened with the writer in the middle of fishing? 
5. What did the writer think about his first experienece? 
 
 
 
 
 
 
 
 
 
 
 
 
Going Fishing for the First Time 
 
 Last week, my uncle asked to go fishing with him in the river 
near his house. He also told me that the scenery there is beautiful. I 
was excited because I had never gone fishing before. Therefore, he 
taught me how to do it very well.  
 We left at 9 a.m. When we got to the river, there were already 
some people. They were also fishing. Then, we looked for 
convenient place under a tree. We put our fishing equipment and 
our lunch box at the mat we brought. After that, my uncle taught 
me how to catch fish. He did it very patiently.  
 Suddenly in the middle of fishing, I felt something really heavy 
catching my hook. I could not pull it until I slipped and fell into the 
river. I did not realize that the grass was slippery. My uncle pulled 
me out quickly. He helped me reach the ground. Thank god I was 
safe even though I have mud all over my face. It was embarrassing.  
 
 
Last week I went to Mount Bromo. I stayed 
at my friend‟s house in Probolinggo, East Java. The 
house has a big garden with colourful flowers and a 
small pool. 
In the m rning, my friend and I saw Mount Batok. The scenery 
was very beautiful. We rode on horseback. It was scary, but it was fun. 
Then, we went to get a closer look at the mountain. We took pictures of 
the beautiful scenery there. After that, we took a rest and had lunch 
under a big tree. Before we got home, we went to the zoo at 
Wonokromo. We went home in the afternoon. 
We were very tired. However, I think it was really fun to have a 
holiday like this. I hope my next holiday will be more interesting. 
 
Introduction 
Paragraph 
Ending 
Paragraph 
Body 
paragraph  
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 Study the following explanation with your partner. 
 
 
 Study the note card below with your friend. 
 
Beginning Middle End 
topic places, participants, activities, etc. expressions/emotions 
First 
Experience 
In the river, my uncle and I, fishing excited, embarrassing 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
TASK III 
TASK IV 
The text about First Experience is a recount text. It tells‟ „what happened‟. The 
purpose of the text is to document a series of events and evaluate their 
significance in some way. It focuses on a sequence of events, all of which relate 
to the occasion. It also has expressions of attitude and feeling. 
The text recount is organized to include: 
 an Introduction paragraph providing background information needed to 
understand the text, for example, who was involved, where it happened, 
when it happened 
 Body paragraph  usually recounted in a chronological order 
 Ending paragraph/personal comments on the incident 
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WORKSHEETS 
 
 
   
 
I.Answer the following questions. Work in pairs.  
1. In what age did you start to ride a bicycle? 
2. Who did teach you to ride a bicycle?  
3. Was there any unforgettable thing when you ride a bicycle for the first time? 
4. How did you feel when you ride a bicycle for the first time? 
 
II. Match the meaning of these words with the statement! You can use your dictionary. 
1. Suatu jenis alat transportasi dengan cara dikayuh.  a. Ditch  
2. Jatuh karena suatu hal.      b. Ride  
3. Menjalankan atau mengendarai sesuatu     c. Accident 
4. Jalan yang sempit dan licin      d. Narrow  
             slippery street 
5. Semacam selokan atau parit      e. Bicycle  
 
III. Based on pictures below, rearrange this jumbled text into a good paragraph. Share 
your answer with your classmates in groups of four.  
1.   2.        3.    
4. 5. 6.  
 
DISCUSSION TIME 
TASK V 
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a. After that, I told my father about the last accident. I imagined my father would be angry 
and never let me ride again. But the reality my father was very proud of me. He just gave me 
some advices and since that accident, I got my father's permission to ride a bicycle. 
 
b. He began to teach me riding the bicycle around a field in my village. My father was very 
patient to give me some directions. I was very happy when I realized my ability to ride a 
bicycle.  
 
c. One day, when I was five years old, my father bought a bicycle. That was “BMX”  I think 
it was small light object and easy to ride it. I persuaded my father to teach me to ride “BMX 
". Firstly, my father refused my request and promised that he would teach me two or three 
years later, but I still whimpered. Finally, my father surrendered and promised to teach me. 
 
d. He began to teach me riding the bicycle around a field in my village. My father was very 
patient to give me some directions. I was very happy when I realized my ability to ride a 
bicycle.  
e. One day later, when I was alone at home, I intended to try my riding ability. So, I tried 
bravely. All ran fluently in the beginning, but when I was going back to my home and I must 
pass through a narrow slippery street, I got nervous. I lost my control and I fell to the ditch. 
 
 
 
 
 
 
 Write a short recount text of your own. Think about your first experience in 
your life. Choose one of following topics 
- Riding a bicycle / motorcycle 
- Travelling on the plane/bus/ship/train 
 
 Remember these points when writing your text. 
 Begin the story by telling when and where it happened as well as who 
participated. 
 Write the events in the order they happened. 
 Ends your story. 
 
DO IT BY YOURSELF 
TASK VI 
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APPENDIX II 
Treatment Class 
 
LEARNING MATERIALS 
 
 
 
Main topic: Pangandaran Beach 
Focus on Writing 
 
 
Answer the following questions. Share your answer with your classmates in groups of 
four. 
 
 
 
1. Where did you spend your last holiday? 
2. What do you think of the place? 
3. How is the place like? 
4. How did you feel during your holiday? 
 
 
 
 
 
 
Change the underlined words into the correct form of verbs in the box. Then, answer 
the following questions. 
 
started decided began arrived was came would made 
 
 
SNAPSHOT 
TASK I 
LESSON PROPER 
TASK II 
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Questions  
1. What is the topic of the text above? 
2. Where did the writer go on his last holiday? 
3. What did the writer do in the beach? 
4. What did the writer feel about his trip experience? 
 
 
 
 
 
 
 
 
 
 
Pangandaran Beach 
 
 The tour to Pangandaran Beach start on holiday last semester. We 
decide to go to Pangandaran Beach by our motorbike. That was very 
interesting tour. Riding a motorbike from my hometown, Cirebon, to 
Pangandaran Beach with my best friends make me feel excited. 
 The tour to Pangandaran Beach begin at 09.00 a.m. in the morning 
and it took 5 hours riding to Pangandaran Beach. There were so many story 
that my friends and I got when we were in the tour such as there was my 
friend who got lost, ran out of fuel in the middle of jungle, and so forth. 
But it was interesting, because it was the first moment that I ever had in 
touring. 
 We arrive at Pangandaran Beach at 02.00 p.m. and we straight to 
move to the beach. At beach we just lied down there to stretch our muscle 
because of 5 hours riding. We also had a lunch there by eating some foods 
that we brought from Cirebon. That is very nice moment when we shared 
our own food to others. 
 After we had enough rest, we began to explore Pangandaran Beach. 
Started by exploring the beach, and the sea using rented boat. Then we 
went to dive by renting some diving equipment. We could see many coral 
there. We just had 2 hours to enjoy Pangandaran Beach because we had to 
come back to Cirebon. 
 We come back to Cirebon at 04.00 p.m. It was impossible to ride in 
the night, so we just decided to stay over in our friend house in Ciamis and 
we started to come back in the morning. That was very nice experience that 
I and my friends ever had. We will never forget that moment. 
 
 
Last week I went to Mount Bromo. I stayed at 
my friend’s house in Probolinggo, East Java. The 
house has a big garden with colourful flowers and a 
small pool. 
In the morning, my friend and I saw Mount Batok. The scenery was 
very beautiful. We rode on horseback. It was scary, but it was fun. Then, 
we went to get a closer look at the mountain. We took pictures of the 
beautiful scenery there. After that, we took a rest and had lunch under a big 
tree. Before we got home, we went to the zoo at Wonokromo. We went 
home in the afternoon. 
We were very tired. However, I think it was really fun to have a 
holiday like this. I hope my next holiday will be more interesting. 
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 Study the following explanation with your partner. 
 
 
 Study the note card bellow with your friend. 
 
Beginning Middle End 
topic places, participants, activities, etc. expressions/emotions 
Trip 
Experience 
In the beach, my friends and I, diving, 
exploring 
nice 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
TASK III 
TASK IV 
Simple Past Tense 
 
Simple past tense is used to express something that happened in the past. 
Here is the pattern. 
S + Past Tense (Verb 2) 
 
Examples: 
I went to the market yesterday. 
S V2 
I visited Monas last year. 
S V2 
 
 
114 
 
WORKSHEETS 
 
 
   
 
I. Answer the following questions. Work in pairs.  
1. Have you ever gone to a tour place? 
2. Where did you go to that place?  
3. When did you go to that place? 
4. What did you do in that place? 
5. How did you feel in that place? 
 
II. Match the meaning of these words with the statement! You can use your dictionary. 
1. Perjalanan menuju ke suatu tempat    a. Island 
2. Matahari terbit .      b. Journey  
3. Pemandangan dari alam       c. exhausted 
4. Suatu tempat berbentuk pulau      d. sunrise 
5. Kondisi tubuh yang lelah       e. scenery 
 
III. Based on pictures below, rearrange this jumbled text into a good paragraph. Share 
your answer with your classmates in groups of four.  
1. 2.  3.  
4.   5.  6  
 
 
DISCUSSION TIME 
TASK V 
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a. I was in senior high school when at the first time I went to Bali Island. I went there with 
my teachers and my friends. It was a study tour actually. My teacher, classmate, and I were in 
the same bus. We left our school at 8 a.m. 
 
b. After a very long journey, through the land and the sea, I learned something about nature 
and human products. Although it took a lot of my energy, I felt so happy because I spent all 
of my time with my friends. 
 
c. The journey from Pati to Bali took a day. I was so exhausted because I had to sit along the 
journey. Actually, it was a funny journey because I spent all of my time with my friends, like 
playing games, laughing, and kidding. But I felt that all of my tiredness gone all of sudden 
when we arrived at the Sanur Beach. It was still morning. I saw a sun rise which was so 
beautiful. Then we were drove to the hotel to take a rest and had meals.  
 
d. Next, we went to Garuda Wisnu Kencana (GWK). There were two statues which were so 
big. They were Wisnu and his bird, called Garuda. I was interested in its relief on the rock 
but, actually, I did not know the story on it.  
 
e. At last, we went to the Sosro Company. We learned a lot of things there from the first step 
till the end of making a tea. After that, we went back to Pati. 
 
f. After that, we went to the Nusa Dua Beach. There were so many activities to do there. We 
could play parasailing, banana boat, and so on. But I chose to go to a little island which had a 
lot of reptile there. There were snakes, turtles, etc. The scenery was so beautiful because I 
was in the middle of the sea!  
 
 
 
 
 
 
 
 
 
 
 
 
116 
 
 
 Write a short recount text of your own. Think about your trip experience in 
your life. Choose one of following topics 
- Trip to the beach 
- Visiting museum / temple 
 
 Remember these points when writing your text. 
 Begin the story by telling when and where it happened as well as who 
participated. 
 Write the events in the order they happened. 
 Ends your story. 
 
 
DO IT BY YOURSELF 
TASK VI 
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APPENDIX III 
Treatment Class 
 
LEARNING MATERIALS 
 
 
Main topic: My Busy Day 
Focus on Writing 
 
 
Answer the following questions. Share your answer with your classmates in groups of 
four. 
 
  
 
1. Have you ever experienced a busy day? 
2. What did you do on your busy day? 
3. How did you feel during your busy day? 
 
 
 
 
Complete the letter with the connecting words or phrases in the box. Change the 
forms if necessary. Look at the example. 
 
Then Finally After that First 
 
SNAPSHOT 
TASK I 
LESSON PROPER 
TASK II 
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 Study the following explanation with your partner. 
 
 
 Study the note card bellow with your friend. 
 
Beginning Middle End 
topic places, participants, activities, etc. expressions/emotions 
My Busy 
Day 
home,hospital, my family and I, 
presentation 
disappointed 
 
 
 
 
TASK III 
TASK IV 
Connecting Words 
In the letter above, you find words and phrases used to start, connect a 
sentence with the next one, and end an explanation. 
Those words and phrases are: 
 First 
 Then 
 After that 
 Finally  
 
MY BUSY DAY 
 Last Monday was a busy day for me. I spent my time to do a lot of 
activities from college to my home. 
 
 1) First, at the morning, I did my presentation's assignment with my 
partner, she was Nurhidayah. It took 3 hours. 2) ........we went to the campus 
for joining lecture. But, the lecturer said that our presentation would be started 
next week. It made us disappointed. The class was finished at 12.30. 
 
 3)..... , I had to go home because my grandmother was in a bad 
condition. She was hospitalized. So, it was a must for me to back home at that 
time. When I got there, there were so many members of my family. There were 
about 10 people. My aunt, my niece, my uncle and some of my cousins.  
 We all hoped that our grandmother would get better soon. 4)......, those 
activities made my day busy. 
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WORKSHEETS 
 
 
   
I. Answer the following questions. Work in pairs.   
 
- What did you do to begin your daily activities? 
- What did you do in the afternoon in your daily activities? 
- What did you do to end your daily activities? 
- How did you feel in your daily activities? 
 
II. Match the meaning of these words with the statement! You can use your dictionary. 
1. Sains/ cabang ilmu pengetahuan     a. math 
2. Keadaan tubuh yang lelah      b. tired 
3. Olahraga gerak badan       c. gymnastic 
4. Pelajaran tentang angka dan hitungan     d. science 
5. Pelajaran tentang tulisan-tulisan/sastra    e. literature 
 
III. Based on pictures below, rearrange this jumbled text into a good letter. Share your 
answer with your classmates in groups of four.  
 
1.  2.  3.  
 
4.  5. 6.  
DISCUSSION TIME 
TASK V 
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a. Hi Jen, 
 I can't write a lot! Fridays are really busy for me. First, At 8.00 I have math - ugh! 
Everyone says it will be useful someday, but I'm not so sure. 
  
b. Finally, I go to my music club. Music is cool, I like go to music club so much.  
Your friend, Yu Mei. 
 
c. After that, we have lunch from 12.00 to 1.00. The first subject after lunch is literature. It's 
easy. And I like my literature teacher, Mr. Lopez. He's such fun. 
 
d. Then, at 9.00 I have science. It's difficult, but interesting. 
e. Next, At 10.00 I have history 
f. My classes finish at 2.00. But after that I have gymnastics club for two hours. This is really 
challenging! Our teacher is very strict, and we get very tired. 
  
 
 
 Write a recount text of your own. Think about your routine in your daily life.  
Choose one of following topics. 
- Your daily activities 
- Your busy day 
 
Remember these points when telling. 
 Begin the story by telling when and where it happened as well as who 
participated. 
 Write the events in the order they happened. 
 Ends your story. 
 
 
DO IT BY YOURSELF 
TASK VI 
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APPENDIX I 
Control Class 
 
LEARNING MATERIALS 
 
 
 
Main topic: Going Fishing for the First Time 
Focus on Writing 
 
 
Answer the following questions. Share your answer with your classmates in groups of 
four. 
 
 
 
1. How did you feel during your last holiday? 
2. Did you have any interesting experience during your last holiday?What was it? 
3. Was there anything you experienced for the first time during the holiday? 
 
 
 
 
 
 
What do you know about the fishing? Read and study the text below. Then, answer 
the following questions. 
 
SNAPSHOT 
TASK I 
LESSON PROPER 
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Questions  
1. What is the topic of the text above? 
2. Where did the writer go last week? 
3. What did he do in the river? 
4. What happened with the writer in the middle of fishing? 
5. What did the writer think about his first experienece? 
 
 
 
 
 
 
 
 
 
 
 
 
Going Fishing for the First Time 
 
 Last week, my uncle asked to go fishing with him in the river 
near his house. He also told me that the scenery there is beautiful. I 
was excited because I had never gone fishing before. Therefore, he 
taught me how to do it very well.  
 We left at 9 a.m. When we got to the river, there were already 
some people. They were also fishing. Then, we looked for 
convenient place under a tree. We put our fishing equipment and 
our lunch box at the mat we brought. After that, my uncle taught 
me how to catch fish. He did it very patiently.  
 Suddenly in the middle of fishing, I felt something really heavy 
catching my hook. I could not pull it until I slipped and fell into the 
river. I did not realize that the grass was slippery. My uncle pulled 
me out quickly. He helped me reach the ground. Thank god I was 
safe even though I have mud all over my face. It was embarrassing.  
 
 
Last week I went to Mount Bromo. I stayed 
at my friend’s house in Probolinggo, East Java. The 
house has a big garden with colourful flowers and a 
small pool. 
In the m rning, my friend and I saw Mount Batok. The scenery 
was very beautiful. We rode on horseback. It was scary, but it was fun. 
Then, we went to get a closer look at the mountain. We took pictures of 
the beautiful scenery there. After that, we took a rest and had lunch 
under a big tree. Before we got home, we went to the zoo at 
Wonokromo. We went home in the afternoon. 
We were very tired. However, I think it was really fun to have a 
holiday like this. I hope my next holiday will be more interesting. 
 
Introduction 
Paragraph 
Ending 
Paragraph 
Body 
paragraph  
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Study the following explanation with your partner. 
 
 
 
Study the note card bellow with your friend. 
 
Beginning Middle End 
topic places, participants, activities, etc. expressions/emotions 
First 
Experience 
In the river, my uncle and I, fishing excited, embarrassing 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
TASK III 
TASK IV 
The text about First Experience is a recount text. It tells’ ‘what happened’. The 
purpose of the text is to document a series of events and evaluate their 
significance in some way. It focuses on a sequence of events, all of which relate 
to the occasion. It also has expressions of attitude and feeling. 
The text recount is organized to include: 
 an Introduction paragraph providing background information needed to 
understand the text, for example, who was involved, where it happened, 
when it happened 
 Body paragraph  usually recounted in a chronological order 
 Ending paragraph/personal comments on the incident 
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WORKSHEETS 
 
 
  
 
 Make a recount text based on your first experience in group of four.  
 
 
 
 
 
 
Write a short recount text of your own. Think about your first experience in 
your life. Choose one of following topics 
- Riding a bicycle / motorcycle 
- Travelling on the plane/bus/ship/train 
 
 Remember these points when writing your text. 
 Begin the story by telling when and where it happened as well as who 
participated. 
 Write the events in the order they happened. 
 Ends your story. 
 
 
DISCUSSION TIME 
TASK V 
DO IT BY YOURSELF 
TASK VI 
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APPENDIX II 
Control Class 
 
LEARNING MATERIALS 
 
 
 
Main topic: Pangandaran Beach 
Focus on Writing 
 
 
Answer the following questions. Share your answer with your classmates in groups of 
four. 
 
 
 
1. Where did you spend your last holiday? 
2. What do you think of the place? 
3. How is the place like? 
4. How did you feel during your holiday? 
 
 
 
 
 
 
Change the underlined words into the correct form of verbs in the box. Then, answer 
the following questions. 
 
started decided began arrived was came would made 
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Questions  
1. What is the topic of the text above? 
2. Where did the writer go on his last holiday? 
3. What did the writer do in the beach? 
4. What did the writer feel about his trip experience? 
 
 
 
 
 
 
 
 
 
 
Pangandaran Beach 
 
 The tour to Pangandaran Beach start on holiday last semester. We 
decide to go to Pangandaran Beach by our motorbike. That was very 
interesting tour. Riding a motorbike from my hometown, Cirebon, to 
Pangandaran Beach with my best friends make me feel excited. 
 The tour to Pangandaran Beach begin at 09.00 a.m. in the morning 
and it took 5 hours riding to Pangandaran Beach. There were so many story 
that my friends and I got when we were in the tour such as there was my 
friend who got lost, ran out of fuel in the middle of jungle, and so forth. 
But it was interesting, because it was the first moment that I ever had in 
touring. 
 We arrive at Pangandaran Beach at 02.00 p.m. and we straight to 
move to the beach. At beach we just lied down there to stretch our muscle 
because of 5 hours riding. We also had a lunch there by eating some foods 
that we brought from Cirebon. That is very nice moment when we shared 
our own food to others. 
 After we had enough rest, we began to explore Pangandaran Beach. 
Started by exploring the beach, and the sea using rented boat. Then we 
went to dive by renting some diving equipment. We could see many coral 
there. We just had 2 hours to enjoy Pangandaran Beach because we had to 
come back to Cirebon. 
 We come back to Cirebon at 04.00 p.m. It was impossible to ride in 
the night, so we just decided to stay over in our friend house in Ciamis and 
we started to come back in the morning. That was very nice experience that 
I and my friends ever had. We will never forget that moment. 
 
 
Last week I went to Mount Bromo. I stayed at 
my friend’s house in Probolinggo, East Java. The 
house has a big garden with colourful flowers and a 
small pool. 
In the morning, my friend and I saw Mount Batok. The scenery was 
very beautiful. We rode on horseback. It was scary, but it was fun. Then, 
we went to get a closer look at the mountain. We took pictures of the 
beautiful scenery there. After that, we took a rest and had lunch under a big 
tree. Before we got home, we went to the zoo at Wonokromo. We went 
home in the afternoon. 
We were very tired. However, I think it was really fun to have a 
holiday like this. I hope my next holiday will be more interesting. 
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 Study the following explanation with your partner. 
 
 
 Study the note card bellow with your friend. 
 
Beginning Middle End 
topic places, participants, activities, etc. expressions/emotions 
Trip 
Experience 
In the beach, my friends and I, diving, 
exploring 
nice 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
TASK III 
TASK IV 
Simple Past Tense 
 
Simple past tense is used to express something that happened in the past. 
Here is the pattern. 
S + Past Tense (Verb 2) 
 
Examples: 
I went to the market yesterday. 
S V2 
I visited Monas last year. 
S V2 
 
 
128 
 
WORKSHEETS 
 
 
   
 Make a recount text based on your trip experience in group of four.  
 
 
 
 
 Write a short recount text of your own. Think about your trip experience in 
your life. Choose one of following topics 
- Trip to the beach 
- Visiting museum / temple 
 
 Remember these points when writing your text. 
 Begin the story by telling when and where it happened as well as who 
participated. 
 Write the events in the order they happened. 
 Ends your story. 
 
 
 
DISCUSSION TIME 
TASK V 
DO IT BY YOURSELF 
TASK VI 
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APPENDIX III 
Control Class 
 
LEARNING MATERIALS 
 
 
Main topic: My Busy Day 
Focus on Writing 
 
 
Answer the following questions. Share your answer with your classmates in groups of 
four. 
 
  
 
1. Have you ever experienced a busy day? 
2. What did you do on your busy day? 
3. How did you feel during your busy day? 
 
 
 
 
Complete the letter with the connecting words or phrases in the box. Change the 
forms if necessary. Look at the example. 
 
Then Finally After that First 
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 Study the following explanation with your partner. 
 
 
 Study the note card bellow with your friend. 
 
Beginning Middle End 
topic places, participants, activities, etc. expressions/emotions 
My Busy 
Day 
home,hospital, my family and I, 
presentation 
disappointed 
 
 
 
 
TASK III 
TASK IV 
Connecting Words 
In the letter above, you find words and phrases used to start, connect a 
sentence with the next one, and end an explanation. 
Those words and phrases are: 
 First 
 Then 
 After that 
 Finally  
 
MY BUSY DAY 
 Last Monday was a busy day for me. I spent my time to do a lot of 
activities from college to my home. 
 
 1) First, at the morning, I did my presentation's assignment with my 
partner, she was Nurhidayah. It took 3 hours. 2) ........we went to the campus 
for joining lecture. But, the lecturer said that our presentation would be started 
next week. It made us disappointed. The class was finished at 12.30. 
 
 3)..... , I had to go home because my grandmother was in a bad 
condition. She was hospitalized. So, it was a must for me to back home at that 
time. When I got there, there were so many members of my family. There were 
about 10 people. My aunt, my niece, my uncle and some of my cousins.  
 We all hoped that our grandmother would get better soon. 4)......, those 
activities made my day busy. 
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 Make a recount text based on your daily life in group of four.  
 
 
  
 
 Write a recount text of your own. Think about your routine in your daily life.  
Choose one of following topics. 
- Your daily activities 
- Your busy day 
 
Remember these points when telling. 
 Begin the story by telling when and where it happened as well as who 
participated. 
 Write the events in the order they happened. 
 Ends your story. 
 
 
 
DISCUSSION TIME 
TASK V 
DO IT BY YOURSELF 
TASK VI 
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APPENDIX 4 
STATISTICAL ANALYSIS 
OF THE DATA 
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Descriptive Analysis 
Treatment Class 
 
 
 
 
 
 
 
Statistics
31 31 31 31
31 31 31 31
15,4194 15,4516 10,4194 9,9032
2,44641 2,39219 2,32055 2,65022
5,985 5,723 5,385 7,024
7,00 10,00 11,00 12,00
12,00 12,00 6,00 6,00
19,00 22,00 17,00 18,00
Valid
Missing
N
Mean
Std. Dev iation
Variance
Range
Minimum
Maximum
Post_1 Post_2 Pre_1 Pre_2
Post_1
5 8,1 16,1 16,1
3 4,8 9,7 25,8
6 9,7 19,4 45,2
2 3,2 6,5 51,6
2 3,2 6,5 58,1
5 8,1 16,1 74,2
4 6,5 12,9 87,1
4 6,5 12,9 100,0
31 50,0 100,0
31 50,0
62 100,0
12,00
13,00
14,00
15,00
16,00
17,00
18,00
19,00
Total
Valid
SystemMissing
Total
Frequency Percent Valid Percent
Cumulative
Percent
Post_2
5 8,1 16,1 16,1
2 3,2 6,5 22,6
5 8,1 16,1 38,7
2 3,2 6,5 45,2
6 9,7 19,4 64,5
5 8,1 16,1 80,6
5 8,1 16,1 96,8
1 1,6 3,2 100,0
31 50,0 100,0
31 50,0
62 100,0
12,00
13,00
14,00
15,00
16,00
17,00
18,00
22,00
Total
Valid
SystemMissing
Total
Frequency Percent Valid Percent
Cumulative
Percent
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Post 1 = Rater 1 
Post 2 = Rater 2 
Pre 1 = Rater 1 
Pre 2 = Rater 2 
 
 
 
 
 
 
 
 
Pre_1
2 3,2 6,5 6,5
1 1,6 3,2 9,7
1 1,6 3,2 12,9
6 9,7 19,4 32,3
7 11,3 22,6 54,8
7 11,3 22,6 77,4
2 3,2 6,5 83,9
3 4,8 9,7 93,5
1 1,6 3,2 96,8
1 1,6 3,2 100,0
31 50,0 100,0
31 50,0
62 100,0
6,00
7,00
8,00
9,00
10,00
11,00
12,00
13,00
15,00
17,00
Total
Valid
SystemMissing
Total
Frequency Percent Valid Percent
Cumulative
Percent
Pre_2
2 3,2 6,5 6,5
2 3,2 6,5 12,9
6 9,7 19,4 32,3
6 9,7 19,4 51,6
6 9,7 19,4 71,0
1 1,6 3,2 74,2
4 6,5 12,9 87,1
1 1,6 3,2 90,3
1 1,6 3,2 93,5
1 1,6 3,2 96,8
1 1,6 3,2 100,0
31 50,0 100,0
31 50,0
62 100,0
6,00
7,00
8,00
9,00
10,00
11,00
12,00
13,00
14,00
15,00
18,00
Total
Valid
SystemMissing
Total
Frequency Percent Valid Percent
Cumulative
Percent
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Descriptive Analysis 
Control Class 
 
 
 
 
 
Statistics
30 30 30 30
32 32 32 32
11,6667 11,1000 10,8000 9,7667
3,04374 3,08891 3,23131 2,76285
9,264 9,541 10,441 7,633
6,00 6,00 6,00 6,00
17,00 18,00 17,00 17,00
Valid
Missing
N
Mean
Std. Deviation
Variance
Minimum
Maximum
Post_1 Post_2 Pre_1 Pre_2
Post_1
2 3,2 6,7 6,7
1 1,6 3,3 10,0
3 4,8 10,0 20,0
3 4,8 10,0 30,0
1 1,6 3,3 33,3
1 1,6 3,3 36,7
7 11,3 23,3 60,0
2 3,2 6,7 66,7
4 6,5 13,3 80,0
4 6,5 13,3 93,3
1 1,6 3,3 96,7
1 1,6 3,3 100,0
30 48,4 100,0
32 51,6
62 100,0
6,00
7,00
8,00
9,00
10,00
11,00
12,00
13,00
14,00
15,00
16,00
17,00
Total
Valid
SystemMissing
Total
Frequency Percent Valid Percent
Cumulative
Percent
Post_2
3 4,8 10,0 10,0
2 3,2 6,7 16,7
3 4,8 10,0 26,7
1 1,6 3,3 30,0
3 4,8 10,0 40,0
2 3,2 6,7 46,7
4 6,5 13,3 60,0
6 9,7 20,0 80,0
3 4,8 10,0 90,0
2 3,2 6,7 96,7
1 1,6 3,3 100,0
30 48,4 100,0
32 51,6
62 100,0
6,00
7,00
8,00
9,00
10,00
11,00
12,00
13,00
14,00
15,00
18,00
Total
Valid
SystemMissing
Total
Frequency Percent Valid Percent
Cumulative
Percent
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Post 1 = Rater 1 
Post 2 = Rater 2 
Pre 1 = Rater 1 
Pre 2 = Rater 2 
 
 
Pre_1
5 8,1 16,7 16,7
3 4,8 10,0 26,7
2 3,2 6,7 33,3
4 6,5 13,3 46,7
5 8,1 16,7 63,3
2 3,2 6,7 70,0
5 8,1 16,7 86,7
2 3,2 6,7 93,3
1 1,6 3,3 96,7
1 1,6 3,3 100,0
30 48,4 100,0
32 51,6
62 100,0
6,00
8,00
9,00
10,00
11,00
12,00
14,00
15,00
16,00
17,00
Total
Valid
SystemMissing
Total
Frequency Percent Valid Percent
Cumulative
Percent
Pre_2
5 8,1 16,7 16,7
3 4,8 10,0 26,7
3 4,8 10,0 36,7
2 3,2 6,7 43,3
4 6,5 13,3 56,7
4 6,5 13,3 70,0
6 9,7 20,0 90,0
1 1,6 3,3 93,3
1 1,6 3,3 96,7
1 1,6 3,3 100,0
30 48,4 100,0
32 51,6
62 100,0
6,00
7,00
8,00
9,00
10,00
11,00
12,00
13,00
14,00
17,00
Total
Valid
SystemMissing
Total
Frequency Percent Valid Percent
Cumulative
Percent
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NORMALITY 
TREATMENT CLASS 
 
NORMALITY 
CONTROL CLASS 
 
 
HOMOGENEITY 
 
Tests of Normality
,110 31 ,200* ,962 31 ,320
,154 31 ,058 ,935 31 ,062
Post_Test1
Pre_Test1
Statistic df Sig. Statistic df Sig.
Kolmogorov-Smirnov
a
Shapiro-Wilk
This  is a low er bound of  the true signif icance.*. 
Lilliefors Signif icance Correctiona. 
Tests of Normality
,162 30 ,043 ,945 30 ,123
,093 30 ,200* ,956 30 ,251
Post_Test2
Pre_Test2
Statistic df Sig. Statistic df Sig.
Kolmogorov-Smirnov
a
Shapiro-Wilk
This  is a low er bound of  the true signif icance.*. 
Lilliefors Signif icance Correctiona. 
Test of Homogeneity of Variances
Post_Test
,793 12 43 ,655
Levene
Statistic df1 df2 Sig.
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ANCOVA 
 
Test of Homogeneity of Variances
Pre_Test
1,658 16 37 ,101
Levene
Statistic df1 df2 Sig.
Betw een-Subjects  Factors
6
1
2
2
3
7
8
6
4
5
1
1
4
3
4
2
1
1
6,00
6,50
7,00
7,50
8,50
9,00
9,50
10,00
10,50
11,00
11,50
12,00
12,50
13,00
13,50
15,00
17,00
17,50
Pre_Test
N
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Tests of Be tw een-Subjects  Effects
Dependent Variable: Post_Test
97,937a 1 97,937 10,044 ,002
269,965 1 269,965 27,685 ,000
97,937 1 97,937 10,044 ,002
575,317 59 9,751
11642,500 61
673,254 60
Source
Corrected Model
Intercept
Pre_Test
Error
Total
Corrected Total
Type III Sum
of Squares df Mean Square F Sig.
R Squared = ,145 (Adjusted R Squared = ,131)a. 
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APPENDIX 5 
STUDENTS’ SCORE 
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Daftar Nilai Pre-Test Treatment Group 
Kelas VIII D 
Yosep Dwi Anggara (Rater 1) 
Yulia Putranti Christiani (Rater 2) 
 
No Nama   1 2 3 4 5 6 Total Rerata 
1 Abiyoga Yusuf Wisnu Putra A 2 2 2 1 1 1 9 
9 
    B 2 1 1 1 2 2 9 
2 Adhimas Fajar S A 1 2 2 1 2 2 10 
10 
    B 2 1 2 1 2 2 10 
3 Agung Wiranto A 1 1 1 1 1 1 6 
6 
    B 1 1 1 1 1 1 6 
4 Alex Nugroho A 1 1 2 1 2 2 9 
9 
    B 2 1 1 1 2 2 9 
5 Anggun Putri Erita A 1 2 2 1 2 2 10 
9 
    B 1 1 1 1 2 2 8 
6 Anis Nurasih A 2 2 2 2 3 2 13 
12,5 
    B 2 2 2 2 2 2 12 
7 Asih Rohana A 2 2 1 1 2 2 10 
9,5 
    B 2 1 1 1 2 2 9 
8 Chris Sista Nur Yulianto A 2 2 1 1 2 1 9 
8,5 
    B 2 1 1 1 1 2 8 
9 Danar Supranjono A 2 2 2 1 1 2 10 
9,5 
    B 2 1 1 1 2 2 9 
10 Dwi Astuti A 2 2 2 1 2 2 11 
10,5 
    B 2 1 2 1 2 2 10 
11 Febriyanti A 2 2 2 2 2 2 12 
12 
    B 2 2 2 2 2 2 12 
12 Ferian Dwi C A 2 2 2 1 2 2 11 
10,5 
    B 2 2 1 1 2 2 10 
13 Jamaludin A 1 2 1 1 2 2 9 
8,5 
    B 1 1 1 1 2 2 8 
14 Joni Ariyanto A 1 2 2 1 2 2 10 
9 
    B 1 2 1 1 1 2 8 
15 Kristanto Andi Sudrajat A 1 1 1 1 1 1 6 
6 
    B 1 1 1 1 1 1 6 
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16 Marini Kristia A 3 2 2 2 2 2 13 
13,5 
    B 3 2 2 2 3 2 14 
17 M Akbar A 1 2 2 1 1 1 8 
7,5 
    B 2 1 1 1 1 1 7 
18 Muh Khoirul Anam A 1 1 2 1 2 2 9 
9,5 
    B 2 2 1 1 2 2 10 
19 Nico Karisma Angga A 1 1 2 1 2 2 9 
8,5 
    B 1 1 1 1 2 2 8 
20 Puspita Dwi Andriani A 1 2 2 1 2 2 10 
11 
    B 2 2 2 2 2 2 12 
21 Riska Wanunti A 2 2 2 1 2 2 11 
10 
    B 2 2 1 1 2 1 9 
22 Rizal Fajrian A 2 2 2 1 2 2 11 
10,5 
    B 2 1 2 1 2 2 10 
23 Sara Yuliana A 2 2 2 1 2 2 11 
11 
    B 2 2 2 1 2 2 11 
24 Siska Okta Riani Putri A 2 2 2 1 2 2 11 
9,5 
    B 1 1 1 1 2 2 8 
25 Thalenta Sukma Intaning Putri A 3 3 3 2 3 3 17 
17,5 
    B 3 3 3 3 3 3 18 
26 Tri Margiasih A 2 2 2 1 2 2 11 
10 
    B 2 2 1 1 2 1 9 
27 Tri Novianti A 2 2 2 2 2 2 12 
12,5 
    B 3 2 2 2 2 2 13 
28 Tri Rahayu A 2 2 2 2 3 2 13 
12,5 
    B 2 2 2 2 2 2 12 
29 Wastu Nimpuna Weka P A 2 3 2 2 3 3 15 
15 
    B 3 2 3 2 2 3 15 
30 Yaki Galih P A 2 1 1 1 1 1 7 
7 
    B 1 1 1 1 2 1 7 
31 Yaysyarahman Rhevie A 2 2 1 1 2 2 10 
10 
    B 2 1 2 1 2 2 10 
           
    
TOTAL  
   
315 
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Daftar Nilai Post-Test Treatment Group 
Kelas VIII D 
Yosep Dwi Anggara (Rater 1) 
Yulia Putranti Christiani (Rater 2) 
 
No Nama   1 2 3 4 5 6 Total Rerata 
1 Abiyoga Yusuf Wisnu Putra A 2 2 2 2 1 3 12 
11,5 
    B 2 2 2 2 1 3 11 
2 Adhimas Fajar S A 3 3 3 3 3 3 18 
17,5 
    B 3 3 3 2 3 3 17 
3 Agung Wiranto A 2 2 2 2 3 3 14 
14 
    B 2 2 2 2 3 3 14 
4 Alex Nugroho A 3 3 2 2 2 2 14 
14 
    B 3 2 2 2 3 2 14 
5 Anggun Putri Erita A 3 3 4 3 3 3 19 
20,5 
    B 4 4 4 3 4 3 22 
6 Anis Nurasih A 3 3 3 3 3 3 18 
17,5 
    B 3 3 2 3 3 3 17 
7 Asih Rohana A 2 2 2 2 2 3 13 
13 
    B 2 2 2 2 3 2 13 
8 Chris Sista Nur Yulianto A 3 2 2 2 3 3 15 
16 
    B 3 3 3 2 3 3 17 
9 Danar Supranjono A 2 2 2 2 2 2 12 
12 
    B 2 2 2 2 2 2 12 
10 Dwi Astuti A 3 3 3 3 3 3 18 
17 
    B 3 2 3 2 3 3 16 
11 Febriyanti A 3 3 3 3 3 3 18 
18 
    B 3 3 3 3 3 3 18 
12 Ferian Dwi Cahyono A 2 2 2 2 2 2 12 
12 
    B 2 2 2 2 2 2 12 
13 Jamaludin A 3 2 2 2 2 2 13 
13,5 
    B 2 2 2 3 3 2 14 
14 Joni Ariyanto A 2 2 2 2 3 3 14 
15 
    B 2 3 3 2 3 3 16 
15 Kristanto Andi Sudrajat A 2 3 2 2 2 3 14 
14,5 
    B 3 2 2 2 3 3 15 
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16 Marini Kristia A 3 4 3 3 3 3 19 
18,5 
    B 3 3 3 3 3 3 18 
17 M Akbar A 2 2 2 1 3 2 12 
13 
    B 2 2 2 2 3 3 14 
18 Muh Khoirul Anam A 2 2 2 2 3 2 13 
13,5 
    B 2 2 2 2 3 3 14 
19 Nico Karisma Angga A 3 3 2 2 2 2 14 
13,5 
    B 3 2 2 2 2 2 13 
20 Puspita Dwi Andriani A 3 3 3 2 3 3 17 
15,5 
    B 3 2 3 2 3 3 14 
21 Riska Wanuanti A 3 3 2 2 3 3 16 
16 
    B 3 2 3 2 3 3 16 
22 Rizal Fajrian A 3 3 3 2 3 3 17 
16,5 
    B 3 3 2 2 3 3 16 
23 Sara Yuliana A 3 4 3 3 3 3 19 
18,5 
    B 3 3 3 3 3 3 18 
24 Siska Okta Riani Putri A 3 3 3 2 3 3 17 
17,5 
    B 3 3 3 3 3 3 18 
25 
Thalenta Sukma Intaning 
Putri A 3 3 2 2 3 3 16 16,5 
    B 3 3 3 2 3 3 17 
26 Tri Margiasih A 2 3 2 2 3 3 15 
15 
    B 3 2 2 2 3 3 15 
27 Tri Novianti A 3 3 3 3 4 3 19 
18,5 
    B 3 3 3 3 3 3 18 
28 Tri Rahayu A 3 3 3 2 3 3 17 
16,5 
    B 3 2 3 2 3 3 16 
29 Wastu Nimpuna Weka P A 3 3 3 2 3 3 17 
17 
    B 3 3 2 3 3 3 17 
30 Yaki Galih P A 2 2 2 2 3 1 12 
12 
    B 2 2 2 2 3 1 12 
31 Yaysyarahman Rhevie A 2 3 3 2 2 2 14 
13 
    B 2 2 2 2 2 2 12 
           
    
TOTAL  
    
477 
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Daftar Nilai Pre-Test Control Group 
Kelas VIII C 
Yosep Dwi Anggara (Rater 1) 
Yulia Putranti Christiani (Rater 2) 
 
No Nama   1 2 3 4 5 6 Total Rerata 
1 Andrian Saputra A 2 3 2 2 3 3 15 
13,5 
    B 2 2 2 2 2 2 12 
2 Astin Widyanti A 2 3 2 2 3 2 14 
13,5 
    B 3 2 2 2 2 2 13 
3 Banar Prasetyo A 2 2 2 1 2 1 10 
9,5 
    B 2 1 2 1 2 1 9 
4 Budi Antoro A 1 1 1 1 1 1 6 
6 
    B 1 1 1 1 1 1 6 
5 Cahyani Tri Hastuti A 2 2 2 1 2 2 11 
9 
    B 2 1 1 1 1 1 7 
6 Dian Eka Nugraha A 1 2 2 1 2 2 10 
10,5 
    B 2 2 2 2 1 2 11 
7 Dicky Arung Kurnia A 2 2 2 1 2 2 11 
11,5 
    B 2 2 2 2 2 2 12 
8 Dwi Aryani A 2 2 2 1 2 2 11 
11 
    B 2 2 2 1 2 2 11 
9 Eni supatmi A 1 2 2 1 2 2 10 
9 
    B 2 1 1 1 2 1 8 
10 Eri Widaryanto A 1 1 1 1 1 1 6 
6,5 
    B 2 1 1 1 1 1 7 
11 Fendi Ferdian Budi Pratama A 2 2 2 2 2 2 12 
10 
    B 1 2 2 1 1 1 8 
12 Hana Herlina A 2 2 2 2 3 3 14 
13 
    B 2 2 2 2 2 2 12 
13 Heni Okta Nurningsih A 2 3 3 2 3 3 16 
15 
    B 2 2 2 2 3 3 14 
14 Latifah A 3 3 3 2 3 3 17 
17 
    B 3 3 3 2 3 3 17 
15 Linda Setyaningrum A 2 2 2 2 3 3 14 
13 
    B 2 2 2 2 2 2 12 
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16 Mirna Kristantia D L A 2 2 2 2 3 3 14 
13 
    B 2 2 2 2 2 2 12 
17 Muh Romandoni A 1 2 2 1 1 1 8 
9 
    B 1 2 2 1 2 2 10 
18 Nana Zarina A 2 2 2 2 2 2 12 
11 
    B 2 2 1 2 1 2 10 
19 Nanda Rahmaningrum A 2 2 2 1 2 2 11 
11 
    B 2 2 2 1 1 2 11 
20 Nia Novianti A 2 3 2 2 3 3 15 
13,5 
    B 2 2 2 2 2 2 12 
21 Novian Nurul Ashar A 1 2 2 1 2 1 9 
10 
    B 2 2 2 2 1 2 11 
22 Raden Roro Riski Yohana N A 1 2 2 1 1 1 8 
7,5 
    B 2 1 1 1 1 1 7 
23 Rahmat Parmuji A 1 1 1 1 1 1 6 
6 
    B 1 1 1 1 1 1 6 
24 Rifki Nur Fathoni A 1 2 2 1 1 1 8 
7 
    B 1 1 1 1 1 1 6 
25 Sholeh Wahyu P A 1 2 2 1 2 2 10 
9,5 
    B 2 1 1 1 2 2 9 
26 Tri Nur Rahayu A 1 2 2 1 2 3 11 
9,5 
    B 2 1 1 1 2 1 8 
27 Ulfah Nurul H A 1 1 1 1 1 1 6 
6 
    B 1 1 1 1 1 1 6 
28 Wahyu Setyaningrum A 2 2 2 2 3 3 14 
12,5 
    B 2 2 1 2 2 2 11 
29 Yusuf Darmawan A 1 2 2 1 2 1 9 
9,5 
    B 2 2 2 1 1 2 10 
30 Zanu Ade K A 1 1 1 1 1 1 6 
6 
    B 1 1 1 1 1 1 6 
          
 
     
TOTAL 
    
309 
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Daftar Nilai Post-Test Control Group 
Kelas VIII C 
Yosep Dwi Anggara (Rater 1) 
Yulia Putranti Christiani (Rater 2) 
 
No Nama   1 2 3 4 5 6 Total 
Rerat
a 
1 Andrian Saputra A 2 1 2 1 1 1 8 
8,5 
    B 1 1 2 1 2 2 9 
2 Astin Widyanti A 2 3 2 1 2 2 12 
12 
    B 3 2 2 1 2 2 12 
3 Banar Prasetyo A 2 2 2 1 2 2 11 
10,5 
    B 1 2 2 1 2 2 10 
4 Budi Antoro A 2 2 2 2 2 2 12 
11,5 
    B 2 2 2 1 2 2 11 
5 Cahyani Tri Hastuti A 2 2 2 2 3 3 14 
13,5 
    B 2 2 2 2 2 3 13 
6 Dian Eka Nugraha A 1 2 1 1 2 1 8 
7,5 
    B 1 2 1 1 1 1 7 
7 Dicky Arung Kurnia A 1 1 1 1 2 2 8 
8 
    B 1 1 1 1 2 2 8 
8 Dwi Aryani A 2 2 2 2 2 2 12 
13,5 
    B 2 3 2 2 3 3 15 
9 Eni supatmi A 2 2 2 2 2 3 13 
13,5 
    B 2 2 2 2 3 3 14 
10 Eri Widaryanto A 2 2 1 1 1 2 9 
8 
    B 1 1 2 1 1 2 7 
11 Fendi Ferdian Budi Pratama A 1 2 2 1 2 2 10 
8,5 
    B 1 2 1 1 1 1 7 
12 Hana Herlina A 2 3 2 2 3 3 15 
16,5 
    B 3 3 3 3 3 3 18 
13 Heni Okta Nurningsih A 2 3 2 2 3 3 15 
15 
    B 3 2 2 2 3 3 15 
14 Latifah A 2 3 2 2 3 3 15 
14,5 
    B 2 2 2 2 3 3 14 
15 Linda Setyaningrum A 2 2 2 2 3 3 14 
13,5  
    B 2 2 2 2 2 3 13 
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16 Mirna Kristantia D L A 3 3 2 2 3 3 16 
14,5  
    B 3 2 2 2 2 2 13 
17 Muh. Romandoni A 1 1 1 1 1 1 6 
6 
    B 1 1 1 1 1 1 6 
18 Nana Zarina A 2 2 2 2 3 3 14 
13,5 
    B 2 2 2 2 2 3 13 
19 Nanda Rahmaningrum A 3 3 3 2 3 3 17 
15,5 
    B 2 2 3 2 2 3 14 
20 Nia Novianti A 2 3 2 2 3 3 15 
14 
    B 2 2 2 2 2 3 13 
21 Novian Nurul Ashar A 1 2 2 1 2 1 8 
10 
    B 3 2 2 2 1 2 12 
22 Raden Roro Riski Yohana N A 2 2 2 1 3 2 12 
12 
    B 2 2 2 1 2 3 12 
23 Rahmat Parmuji A 1 1 1 1 1 1 6 
6 
    B 1 1 1 1 1 1 6 
24 Rifki Nur Fathoni A 2 1 1 1 1 1 7 
6,5 
    B 1 1 1 1 1 1 6 
25 Sholeh Wahyu P A 1 2 1 1 2 2 9 
8,5 
    B 1 1 1 1 2 2 8 
26 Tri Nur Rahayu A 2 3 2 2 2 2 13 
12,5 
    B 2 2 2 2 2 2 12 
27 Ulfah Nurul H A 2 2 2 2 2 2 12 
11 
    B 2 2 2 1 1 2 10 
28 Wahyu Setyaningrum A 2 2 2 2 3 3 14 
13,5 
    B 2 2 2 2 3 2 13 
29 Yusuf Darmawan Satria A 1 2 2 1 3 3 12 
11 
    B 2 2 1 1 2 2 10 
30 Zanu Ade K A 2 2 2 1 3 2 12 
12 
    B 2 2 1 1 2 3 12 
          
 
 
      TOTAL                                                      341 
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APPENDIX 6 
PHOTOGRAPHS 
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The students did the pre-test 
 
               
The students and the researcher discussed the text by using guided writing technique. 
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The students worked the tasks by using guided writing technique in a group discussion. 
 
   
The students did the post-test. 
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APPENDIX 7 
RESEARCH PERMITS 
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